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CHAPTER I 
INTRODUCTION 
Medicine, nursing, casework and psychiatry have all made substantial 
contributions to the rehabilitation of the physically and emotionally 
handicapped child. During recent years resources have been developed, 
through which increasing numbers of children are being helped to cope 
with the physical and psychological difficulties associated with their 
handicaps. "Neither the medical nor individual psychotherapeutic 
approach however, deals directly with the special problem of the social 
adaptations that confront ••• the handicapped child. 1 
The handicapped child, aside from being sensitive toward his 
handicapped condition, is also faced with a group of peers, who, at best, 
will show limited tolerance to his inability to participate in play. 
Oftentimes a handicapped child may be found who is able to win a place 
for himself in the social life of his neighborhood. However, what seems 
to be a fairly good adjustment by the child to a situation may actually 
represent over-compensation, a denial of his problem, or an unwillingness 
to accept realistic situations. r~y handicapped children find their 
feelings of inadequacy intensified by peer rejection, and their tendency 
is to retreat from peer contacts. This situation cuts off the 
----------------
1 Ralph L. Kolodny, Therapeutic Group Work with the Physically 
Handieap~Children in_Neighborhood Setting~, unpublished paper 
presented at the November, 1956, meeting of the Committee of the 
Group Approach to Rehabilitation, Boston Children's Service 
Association, Department of Neighborhood Clubs, Boston, Y~ssachusetts, 
p. 1. 
handicapped child from normal group association as well as placing further 
responsibili ty on the family for substituting for his recreational needs. 
"These children are in need of special assistance if they are to 
participate with some security in social activities of their peers and 
eventually to find satisfaction and enjoyment in relationships with 
2 
others, as adults." 
This "special assistance" is being offered by the Boston Children ' s 
Service Association , Department of Neighborhood Clubs in its specialized 
group work program. Small clubs are organized to meet the needs of the 
handicapped child through group association in a therapeutic setting. 
Fundamental to this program is the recognized concept that group 
association is necessary for normal development . By belonging to groups 
where satisfactions of group association can be secured, the individual 
learns that his contributions are recognized and valued, and he is helped 
to experience growth and change according to his own needs. 
Moreover Virginia Burns states that recent observations of changes 
in attitudes and behavior of disturbed individuals when placed in cer tain 
group situations have led to the conclusion that group experience is not 
only essential for normal living but that it may be therapeutic as well . 
Thus, for the child with a chronic illness or physical or emotional 
handicap , who because of hospitalization or illness may have been shut off 
from his normal association with his peers, group experience has a 
2 Loc . · t CJ. • 
3 Virginia Mary Burns , A Study of the Group Experie~s of Children 
with Limitations Due to Illness , Unpublished Master's Thesis, Boston 
University, p. 1. 
2 
special value. 
A. State~t of the Problem 
This is a study which was carried on under the auspices of the 
Boston Children's Service Association, Department of Neighborhood Clubs. 
Its purpose has been to study the adjustment of an orthopedically and 
emotionally handicapped child in a therapeutic group. Some of the 
questions which this study seeks to answer are: 
1. What methods are used to initiate the formation of the group? 
2. ~~at was the value for the handicapped child in belonging to 
a club composed of normal children from the child's own 
neighborhood? 
3. What problems did the handicapped child manifest in adjusting 
to a group of normal peers. What problems did she present to 
the group? 
4. What methods were used by the group worker in helping the 
handicapped child deal with her problems~ 
5. What are the inherent values in a long term field placement 
in a specialized group work agency such as the Department of 
Neighborhood Clubs to the professional growth of the nurse? 
B. Justificat!2!LQf the Problem 
Therapeutic group wprk is a relatively new field and has not been 
exolored to any great extent by members of the nursing profession. It 
is hoped that this study will be of value in demonstrating some of the 
ways in which the skills and techniques of the Group Work Profession 
can contribute to the nurse's recognition of the handicapped child's needs. 
3 
c. Scope o{_the Study 
The Casework Department of the Boston Children's Service Association 
referred the handicapped child to the Department of Neighborhood Clubs. 
Of the fifty- two clubs being conducted by the D.N.C. throughout the 
greater metropolitan area of Boston, this club is composed of the referred 
handicapped child and five normal non-referred children. 
The time period for this study is from October, 1956 to May , 1957. 
During these seven months the children met for twenty-one club meetings. 
D. ~tations of the Study 
One of the limitations is the amount of time the writer had to give 
to the study. As a resu14only one group was worked with intensively 
for a two hour period once a week. 
Another limitation of this study is the small number of children 
involved in it. Whatever conclusions are drawn will relate only to this 
particular group . 
A third limitation is that major observations are being limited to 
individual and group behavior within one group although reports from 
other sources will be mentioned. 
A fourth limitation is that since the writer is presenting her own 
group, there will be an element of subjectivity. 
Anothet factor to be considered is that the writer is a professional 
nurse. Her past experience has been limited to the physical and 
emotional care of the hospitalized child with little consideration of 
the child's social needs. The techniques and skills of the group work 
profession are being used by the Vlriter for the first time. 
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E. Preview of Methodologl 
The data for this study was . obtained in the following way: 
1. A survey of selected literature in the fields of group work, 
group therapy, child welfare, child psychiatry, orthopedic 
medicine and nursing. 
2. Informal non-structured interviews with the referred child's 
foster mother, former psychiatrist and caseworker. 
3. Informal non-structured interviews with the non-referred 
children's parents and teacher. 
4. The writer in the role of the group worker organized weekly 
programs, participated in and lead club activities and observed 
individual and group behavior as it affected the therapeutic 
purpose of the club. This material is presented in the study 
by means of chronological narrative process records. 
Chapter I Introduction 
Chapter II and Chapter III TheoreticalFmme of Reference 
Chapter IV Presentation and Analyses of the Data 
1. Explanation of Chronological Narrative Process Records 
in Group Work. 
2. Purpose and Methods used in the Club Formation Proce ss 
3. Chronological Presentation and Evaluation of the Twenty 
One Club Meetings 
Chapter V Summary, Conclusions and Recommendations 
-==========~-----------======~F=== 
CHAPTER II 
CONCEPTS OF GROUP WORK 
The origins of group work are found in part in semi-religious 
organizations serving many segments of the population in the United States. 
Growth of group work also had its beginning in slum areas in our cities, 
in the socially disorganized sections of our metropolitan areas and in 
the areas of first settlements of immigrant groups. Since the beginning, 
idealistic motivations have laid behind the creation of what came to 
b k . 1 e group wor agenc~es. 
In 1935 as a result of the formation of the American Association 
for the Study of Group Work, group w~rk became formalized as a profession. 
Professional group work practice today is based on the theories developed 
by the Association as a result of its continuing attempt to systematize 
the knowledge from fields such as sociology, social psychology, 
psychiatry, recreation, education, casework and from direct work with 
groups. The impact of this systematized bo~j of knowledge upon group 
work has led away from the emphasis on activity centered programs 
toward the development of individual centered programs. The group is 
considered a tool whereby the individual is helped by the leader and 
through interpersonal relationships to have healthy, and satisfying 
experiences. 
1 Ralph L. Kolodny (Chairman), Group Work Education for Student Case 
Workers, A Report of the Committee on Group Work Education, Monograph, 
American Association for Group Workers, Boston Chapter, Boston, 
Massachusetts, April, 1955, p. 2. 
"Social group work is a process and method through which 
individuals in groups in social agency settings are helped 
by a worker to relate themselves to other people and to 
experience growth opportunities in accordance with their 
needs and capacities. In social group work, the group 
itself is utilized by the individual with the help of the 
worker, as a primary means of personality growth, change 
and development. The worker is interested in helping to 
bring about individual growth and social development for 2 the group as a whole as a result of guided group interaction." 
Gisela Konapka3 defines social group work as, "helping people with 
their social psychological adjustment through worker-member, member to 
member, and satisfying group relationships." 
A. 1imitations of Individualization in Group Work 
Despite the general awareness of the need for individualization in 
group work, there are many real limitations to the degree of work with 
individuals that many group work agencies are able to do. Some of these 
limitations are due to heavy work loads, lack of trained personnel, 
insufficient background material on members, and the need for more 
research in the scientific exploration of group dynamics. 
There is, moreover, a growing awareness that some people are 
incapable of participating or desiring satisfactions from a regular group 
experience. Such persons have not found fulfillment of one or more of 
the four basic needs: the security of unconditioned love from parents 
or parent figures; the development of ego strengths through recognition; 
2 Harleigh B. Tracker, Social Group Work-Principle~ and Practices, 
The Womans Press, New York, 1949, pp. 8-9. 
3 Gisela Konapka, Group Work in the InstitutiQg, The William Morrow 
Company, New York, 1954, p. 25. 
7 
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growth in adaptability in normal group associations; and the satisfaction 
inherent in creative leisure - time activities.4 These are the persons 
who do not go to regular leisure time activities of agencies or who 
do not receive satisfaction when they do go. Group work agencies usually 
attract people who seek normal happy relationships. Thus they meet most 
of their members at their points of strength. 
B. Working with the Individual in th~roup 
II It is necessary to have a thorough understanding of the individual 
in order to know the possibilities for his development, on the basis of 
his abilities and needs. The group worker must learn all she can about 
the individual's background by visiting the home, the school and when 
necessary interviewing personnel of other agencies. A visit to the home, 
for example, helps the group worker become familiar with parental feelings 
and attitudes. A visit to the school may reveal unknown capacities and 
limitations of the individual. Such visits may help to clarify such 
questions as, who does the individual associate with at school and in 
the neighborhood; what are his activities during his leisure time; and 
what activities does he particularly enjoy. Only in this way can the 
group worker know what has caused the individual to be what he is, 
and understand the forces affecting him. It means, further, a friend~ 
accepting relationship between the group worker and the member, which 
lessens the individual's hesitancy to seek help. Such a relationship 
helps the individual to value the group worker's assistance in the 
4 Claire B. Fisk (Editor), Cementing Case Work and Group Work 
Relationships, Boston University School of Social Work, 1949, p. 18. 
Mimeographed. 
8 
solution of his difficulties. In preparing a group member for referral 
to another agency, much individual work is necessary. 
C. Approach to Individual Problems through Controlled Groups 
The problem arises: "If the individual cannot adjust to the group 
situation and yet cannot accept individual treatment, how can he best be 
helped toward a solution of his difficulty?" 
Although an individual may need special treatment, the group workers 
must be aware that referral to a casework agency or clinic is sometimes 
difficult and at times impossible to accomplish. The individual may be 
unable to accept treatment at this time or he may be resistive to 
treatment even if he goes to the agency. 
One solution seems to be group work services that are especially 
geared to the needs of unadjusted individuals . Such controlled group 
situations help the individual to meet many of his unfulfilled needs. 
Basic to the philosophy underlying these specialized group work 
services is the belief that group experience plays a part in the life of 
an individual which cannot be fulfilled in any other manner. 
These groups may be termed therapy groups, psychiatric groups, 
diagnostic or clinical groups, protected or therapeutic groups. 
Technically, therapeutic groups, such as conducted by the Department of 
Neighborhood Clubs, do not come within the range of group therapy, but 
such groups have similar therapeutic goals as well as common elements 
in structure, climate and leadership. The main difference between group 
therapy and therapeutic groups is one of degree rather than of kind. 
9 
D. Qroup .Iherapy 
The specialized groups of the Boston Children's Service Association, 
Department of Neighborhood Clubs and group therapy with children have 
many similar components. The writer feels that a brief discussion of 
group therapy with children is warranted. Although there are several 
approaches to group· therapy, this discussion will be limited to activity 
group therapy since this approach is most similar to the therapeutic 
groups of the Boston Children's S~rvice Association, Department of 
Neighborhood Clubs. 
The foundations of group therapy were laid in 1934 by the Jewish 
Board of Guardians . Under the Direction of S. R. Slanson, Director and 
early exponent of group therapy, this board has carried on extensive 
experimentation in this field . 
Activity group therapy is a frequent approach to group treatment 
of children. About eight boys or girls are grouped together in 
accordance with their suitability to one another. Children within an 
age range of one and a half to two years are placed together. The 
children are supplied with s~p le arts-and-crafts material and tools to 
which they may have free access and which they may use quite freely. No 
restrictions of any kind are imposed at the beginning of treatment. The 
children also have free access to the total environment and can utilize 
the room and the furnishings in whatever manner they wish. This is 
considered a permissive environment. Limitations, control, and denial 
arise naturally as members infringe upon the rights and conveniences of 
one another. 
Simple refreshments are served at each meeting. During this time 
10 
there is complete freedom as to manners and behavior. 
The purpose of these groups is to give substitute satisfaction 
through the free acting out of impulses and to provide gratifying 
experiences, group status, recognition or achievement, and ~ditioned 
12!! and acceptance from the adult group therapist. It also helps the 
children overcome basic character malformations. 
11The attitude of the group therapist is a permissive one. 
The clients who come to these groups must be convinced that 
he is a kindly, unretaliating, friendly, yet positive 
individual. The group therapist is neither domineering nor 
pampering, nor does he exploit the child for his own emotional 
needs and gratifications. • • • The children are set free to 
grow at their own pace through the pressure of 5he group and 
new orientation toward environment and people." 
The role of this type of worker is described as a neutral rol~. 
Although the worker strives to be passive, he succeeds only to the degree 
to which his children will allow it. The worker accepts the projections 
upon him by each child. This attitude is described as neutrality. The 
worker is expected to remain outside the emotional flux of the group so 
as to allow interpersonal and intra-group emotional and physical activity 
among the childrem themselves. This is necessarily so because the 
clients are chosen for group therapy because they need to relate to 
other children rather than to an adult. 
By their own suggestion and choice, the members of the group 
arrange special trip activities that may interest them. There is no 
organized activity program. 
5 S. R. Slarson, "Current Practice in Group Therapy," Mental Hygiene 
(Jily, 1944), 3-5. 
11 
E. Therapeutic Group Work 
A recent development in group work is the use of the group as a 
therapeutic tool. More and more groups are being formed to aid in the 
social adjustment of the physical and emotionally handicapped. Such 
groups do not necessarily differ in program or structure from other groups 
but the essential difference lies in purpose. In therapeutic group work, 
the worker, members, setting, structure and program are determined by 
the purpose and goals of the group. 
Although both group therapy and therapeutic group, use the group 
work method, there are some other differences. Usually, the therapeutic 
group is kept within the framework of the neighborhood and in a natural 
grouping, while the therapy group is usually conducted under clinical 
auspices and in close cooperation with the psychiatrist. This is not 
necessarily a fixed difference since therapy groups may be formed in 
natural settings and therapeuti6 groups may be formed in hospitals and 
similar settings. 
It is generally agreed that group therapy deals with individuals 
with deeper personality disorders. 
The leader in group therapy plays a neutral role, whereas in 
therapeutic group work the group worker usually takes an active role 
in program planning. In therapeutic group work, the program of activities 
is positive and concrete. The group worker guides the program in 
accordance with the needs of the referred child. She is closely related 
to the members both in the group and through individual contact. The 
group worker is not expected to remain outside the emotional climate of 
the group because the members need to relate to the adult as well as to 
12 
one another. 
The group worker focuses on individual strengths and does not deal 
with the unconscious pathology. Individualization is made on the basis 
of what the referred child and non-referred children can do, not what 
they cannot do. 
When the therapeutic group method has met the specific needs of the 
referred child, there is no longer any justification for the club's 
existence. These groups do not continue their existence in the therapeutic 
setting. However, they move on into a more normal community setting. 
Because the program, the leadership, the setting, the membership 
and the relationships are all geared specifically to meeting the needs 
of the referred child, it follows that such methods must allow for 
flexibility in structure as well as variation in patterns of organization, 
development and composition. 
F. Group Wor~th the Handicapped Child 
The development of normal personalities for all children includes 
broadening of social experiences. As the child moves out of his family 
circle to association with his peers, groups offer warmth and security 
which he needs in a larger environment. Groups meet the child,~sneed for 
acceptance, for recognition , for achievement, for fun, for new 
experiences, for discovering talents and strengths and for finding 
satisfying relationships with others . 
The problem of providing normal social development for the 
handicapped child is one of the major concerns of people who deal with 
this type of problem. Too frequently the child's handicap itself is 
13 
treated as the sole focus of attention without corresponding attention 
given to the total personality growth of the child. 
"For the handicapped child groups are of paramount importance. 
Yet, it is not always possible for him to have satisfactory 
group association. It is not his physical or personality 
problem alone which is the reason for this. It is as well, 
his feeling about himself and his handicap in relation to 
others, which has developed out of his experience in family, 
school, neighborhood and other social contacts. If these 
feelings are positive~ then he is confident of his own worth 
as an individual and secure in his feeling of being wanted. 
He can more readily find a group where he can function 
happily, than the child whose experience has left him with 
feelings of inferiority, fear of failure or ridicule, a 
feeling of frustration~ of not being wanted, or persecution 
or of loneliness. The feelings are as handicapping tg him 
in his social relationships as his primary handicap." 
Thus it is that social group work with the handicapped child 
is concerned with three areas: 1) the attitude of the child toward his 
handicap, a) the ~attitudes of parents and peer toward the child's 
handicap, J) working with the child through the group in order to help 
him find a way of meeting and expressing his individual needs within the 
limits of his handicap. 
As the group work method seeks to meet the needs of the handicapped 
child, it is contorted by many problems. For example, physical 
limitations are met with more public understanding than personality 
proglems. The latter may involve upsetting behavior which is annoying 
or threatening to others. Oftentimes parents keep the child from 
social contacts fearing he may hurt himself. Some parents are 
~Marjory c. Warren, The Handicapped Child in the Main-Stream, A 
paper presented at the Tenth Governors Conference on Exceptional 
Children, Boston Children's Service Association, Department of 
Neighborhood Clubs, Boston, Massachusetts, pp. 1-2. 
ambivalent toward outside help. They may resent the group worker, yet at 
the same time want a group experience for their handicapped child. 
Every handicapped child needs to sense acceptance by the group 
worker and the members of the group. The group worker must be willing 
to accept the child ~ his handicap. The group worker's attitude 
toward the handicapped member is indirectly learned by other group 
members. 
Informal group meetings with a comforj able group worker and planned 
activities help to strengthen--: the handicapped child's interpersonal 
relationships. Once accepted by the members , the handicapped child 
learns to give up some of his desires in consideration for the group. 
Because he feels secure and comfortable with the group he can begin 
to consider not only his own rights but the rights of others . 
,, 
I 
I 
II 
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CHAPTER III 
THE CHILDREN 1 S SERVICE ASSOCIATION, DEPARTMENT OF NEIGHBORHOOD CLUBS 
A. Introduction: The Orthopedically Handicapped Child 
1. Definition of Crippled Child and Orthopedic Handicap 
One of the most comprehensive definitions was proposed by the 
joint sub-committee of the White House Conference on Child Health and 
Protection.l 
WA crippled child is one, under twenty-one years of age, 
who by reasons of congenital or acquired defects of development, 
disease or wound is, or may be reasonably expected to become 
deficient in the use of his body or limbs (an orthopedic cripple) 
yielding to plastic surgery, and excluding physical difficulties 
wholly or sight, hearing or speech, and those affecting the 
heart primarily, and also excluding serious mental or moral 
abnormalities unless found in conjunction with orthopedic defects." 
Edith Johnson2 states that the term orthopedic handicap is often 
misused as referring only to feet. She has found that one of the simplest 
interpretations of the word is 11strait child". This implies the need for 
normal muscular as well as skeletal development of the child. 
2. Historic~l Development of the~re Given to the Orthopedically 
Handicapped Child 
Through the past centuries the crippled have had many checkered and 
oftentimes unfortunate careers. Because their handicap was obvious 
1 Harry J. Baker, 110rthopedic Handicaps," Chapter X in Introduction to 
Exceptional Children {Second Edition), The ~~cmillan Company, 
New York, 1953, p. 144. 
2 Edith M. Johnson, "Orthopedic Implications in the School Nursing 
Service," Reprinted from fublic Health Nursing (September, 1945), p. 1. 
they were subjected to more scorn, contempt and punishment than the 
deaf or those suffering from other less noticeable handicaps. Many were 
either put to cruel death as part of a religious rite or were subjected 
to extreme cruelty or persecution. Although history points out to some 
instances of protection, it was not until the eighteenth century and 
particularly during the nineteenth century, that a more enlightened point 
of view began to develop. For the most part during this period emphasis 
was chiefly on physical care. 
Even during the early part of the twentieth century, the ortho-
pedically handicapped have chiefly been the problem of the individual 
family, their family physician and ~he orthopedic surgeon. Their 
problems have tended to be concealed within the privacy of the home, 
and were seldom discussed outside of the home environment. Frequently 
these children or adults were kept in partial seclusion. 
With the organization of the International Society for Crippled 
Children, later named the National Society for Crippled Children, 
and the Social Security Law of 1935, emphasis upon the social re-
adjustment as well as the physical restoration were the guide lines for 
further rehabilitation plans. 3 
The Mid-Century White House Conference on Children and Youth 
proposed that programs for children and youth with handicaps be 
expanded to provide for physical, mental, emotional and occupational 
3 Harry J. Baker, op. cit., pp. 154-159. 
17 
needs.4 The growth of the total rehabilitation of the handicapped child 
has spread itself from the national level back to the communities, into 
the schools , religious organizations , social agencies, into the hospitals 
and to the home . The twentieth century has seen a new development in 
society ' s provision of rehabilitative care to the handicapped child, -
namely, respect for the individual as a "total" person. 
3. Mental Health Imolications of Cripp ling Conditions as it Affects 
the Par2nts , the Child, and Society 
The Mid-Century White House Conference5 states "a healthy personality 
is one who actively masters his environment , shows a unity of personality, 
and is able to perceive the world and himself correctly - children who 
suffer from physical handicaps or long continued illness have other 
impediments to develooment of healthy personalities . " 
First there is the fact that disabling conditions may have marked 
effects upon the parents' feelings about the children and their behavior 
toward them. Parental rejection may develop because the parents have 
been trying to live through the child and are thwarted by the child 
. 6 becoming cr~ppled . Some will feel so personally inferior at having a 
4 Social Legislation Information Service, Mid-Ce~y White House 
Conference on Children and Youth, Bulletin, 1950, Number 97, A 
Report on the Mid-century White House Conference, washington, D. C., 
p. 639. 
5 Committee on Fact Finding - The Mid-Century White House Conference on 
Children and Youth, A Healthy Personality for Every Child, a Digest 
of the Fact Finding Report to the Mid- Century White House Conference 
on Children and Youth, Health Publications Inc., Raleigh, N.C., 1951, 
p. 36. 
6 Ralph L. Kolodny, Emotional Problems Resultin~om Physical Illness, 
Unpublished Term Paper, January , 1950, p. 12. 
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physically disabled child they cast him aside and treat him coldly. Other 
parents will be over solicitous, adding to the children's problems by 
their babying. Some will try to force the child beyond his abilities 
and so add to his feelings of inferiority. 7 
Second, there is the fact that disabling conditions may affect the 
child's feelings about himself . 
"Consciously or unconsciously he may feel that he is to 
blame for the condition,that it is a punishment for bad 
deeds , that it is a sign that his parents do not love him, 
or that it constitutes a claim upon them because it was 
they who were at fault. More realistically, the disabling 
condition may contribute to all the negative aspects of 
personality development , 8mistrust, self-doubt, feelings of inferiority and the rest. 
There are many variations between one orthopedically handicapped 
child and another; each child reacts according to the personal and 
environmental factors which are present in his case. Many times the 
child makes a normal adjustment . mn many cases, however, the child's 
behavior reflects all too plainly the strain he feels. Rather than 
being a deliberately bad child, this behavior is merely a by product 
of his attempts to solve his own problems . 9 
Thirdly, society still tends to look upon the crippled with "shame 
for the weakling .'n Well-intentional neighbors often stare at the 
7 Committee on Fact Finding - The Mid-Century White House Conference on 
Children and Youth , op . cit., p. 36 . 
8 Ibid. , pp . 36·37. 
9 Louise E. Ware , Mental Hygiene of the Orthopedically Handicapped, 
Pamphlet Number 1, Association for the Aid to t he Crippled 
Children, New York, 1947, pp . 8-9. 
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disabled child and lavish pity upon him. Pity for the crippled is a 
part of our mores. Deeply imbedded , and hard to shift, it continues to 
be a powerful threat to the child's feelings of adequacy. 10 
Another factor to be considered is that "people are apt to be un-
comfortable in the presence of a person with an obvious deformity 
because psychologically they are orientated to wholeness and perfection 
and they find it difficult to accept crippling and imperfections of 
mind and body. nll 
4. Mental Health Implications of Infantile Paralysis as it 
Affects the Child 
Among the many types of orthopedic handicaps are: cerebro-spastic 
paralysis, infantile paralysis, absence of a limb, tuberculosis of the 
bone, osteomyelitis, congenital malformations and birth trauma injuries. 
Although post-polio rehabilitation seems to be related to pre-
polio adjustment, 12 the child affected by infantile paralysis has 
his own special problems: 
"The traumatic experience of sudden exile from home, the 
strange surroundings of the hospital, the frightening aura 
of surgical operations , the over solicitude of anxious 
parents , the long convalescence involving helplessness 
and regression to baby dependence - all these menace his 
lO Ibid. , p. 10. 
11 Evelyn Gilbertson, "The Nurse and Rehabilitation - Mental Health 
Aspects,~ The American Journal of Nursing (November, 1954), 
54: 1358-1359. 
12 W. M. Cruickshank and H. J. Norris, "Adjustment of Physically 
Handicapped Youth," Exceptional Child (May, 1955), 21:287-288. 
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security and his self reliance. When he comes home, he 
is compared with the child that he was before his illness 
and he cannot measure up to that remembered image." 3 
B. The Boston Children's Service Association, Department of Neighbo~hood 
Clubs 
1. A Historl_Qf the Boston Children's Servi~e Association 
The Boston Children's Service Association is a child care agency 
which specializes in services to children and to adults seeking help 
with childr~"n. It is a Red Feather agency supported by the Community 
Fund by volunta.ry contributions as well as by income from bequests. 
Services provided by the agency through its three departments: The 
Home Finding Department, The Foster Home Department, and the Department 
of Neighborhood Clubs include foster home placement, adoption, case work 
and group work. 
The history of the Boston Children's Service Association, which 
dates back to 1800 is one of shifting framework, method and emphasis. 
However, a common goal has persisted throughout this reorganization of 
structure and technique. This goal has been the promotion of the 
welfare of society by helping children with problems to utilize life 
adjustments in a more constructive, richer and happier way. The 
history of Boston Children's Service Association points to an agency 
which is flexible and ever seeking to accept and promote change as a 
method of finding better ways of meeting its goal. 14 
13 Louise E. Ware, op. cit., pp. 6-7. 
14 John Lawrence Forbes, Programming for Groups of Children with One 
Physically Handi~d Memb~, Unpublished Mas~r's Thesis, 
Boston University, 1955, pp. 21-22. 
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This one hundred and fifty seven year old agency is comprised of an 
amalgamation of agencies which had similar goals and functions. In 1799 
the Boston Female Asylum, later known as the Boston Society for the Care 
of Girls , came into being following the Boston Gazette publication of a 
young orphan girl who was described as destitute, neglected and later 
betrayed. The Temporary Home for the Destitute, later called the 
Gwynne Temporary Home, was founded in 1847 to give shelter and assistance 
to women and children, who because of the t~xican War situation, were 
reduced to severe distress. In 1863 the Boston Children's Aid Society 
was organized to provide instruction and occupation for children in jail. 
Later it expanded to provide normal homes for children released from 
jail and more important to give constructive help so that children would 
not be sent to jail. The North End Mission was established in 1867 as 
a Sunday School and Chapel and later to provide services as a child care 
agency. Between the years 1915 and 1928 all these independent agencies 
became legally incorporated into the agency known as the Children's Aid 
Association. In 1956 the Children's Aid Association and the Boston 
ChildredaFriends Society merged into what is now called the Boston 
Children's Service Association. These various mergers were accomplished 
because board members and the contributing public recognized such 
combinations would mean richer and deeper agency services and more 
economical administration. 15 
In retrospect these agencies have made valuable contributions to the 
l5 Children's Aid Association, Annual Report for the Year 1949, Pamphlet, 
The Boston Children's Service Association, Department of Neighborhood 
Clubs, Boston, Mass . 
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professional growth of social work and to the life of the children and 
families they have served. The Boston Children's Aid Society, in 1885 
established the Home Libraries, later known as the Department of 
Neighborhood Clubs, which helped to establish the pattern for what is 
now known as protective group work. 
2. A HistQ!l_of the Department of Neighborhood Clubs 
"Despite its relative unique function and position, the 
Department is not a new service of the agency. It had its 
origin, prior to the turn of the century, in the attempts of 
the, then, Children's Aid Society to meet some of the needs 
of the children of the 'immigrant poor'. These attempts 
took the form of a Home Libraries Department, established 
in 1887. Couched in the language of the era, the aim of this 
department W<-. s to put really good literature into the hands 
of the poor in such a way that they would grow to love literature. 
Volunteer 1visitors 1 helped small groups of children set up 
libraries in homes in their own neighborhood. These library 
groups grew into clubs, meeting regularly, with 'visitors' as 
leaders. As time went on, leaders moved from a specific 
concern with the dissemination of literature to a bro~der 
concern with the effects of the group experience on the lives 
of club members . nl6 
During its early years of existence, the Home Library Department 
operated on a basis of referral mainly from other departments of the 
Children's Aid Society and later predominantly from other social agencies. 
The purpose of such referrals was to bring this service into the 
neighborhood where there were severe symptoms of social disorganization 
and where it was felt, children could be favorably influenced through the 
reading of good literature and association with a kindly, interested adult. 
Important to the Department of Neighborhood Clubs as if functions 
l 6 Ralph~. Kolodny, Experience ~ith Therapeutic Group '~ork in 
Neighborhood Settings, Unpublished Research Material, Department of 
Neighborhood Clubs, Children's Service Association, Boston, Mass., 
1957, pp. 2-3. 
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today were several developments of the early history of the Home 
Libr aries . Among these was the emphasis on the neighborhood as the 
locale and the neighborhood group as the medium for service, the 
training of volunteers by a monthly discuss~on meeting on a group level, 
evolving content of programming which came to include story telling , 
story action, book discussion , games , parties and the use of crafts . 
" · • •• By the 1930's the Home Libraries had grown far beyond their 
original purpose . The annual report of the agency for 1935-36 
no t es that 'Repeatedly other agencies have asked us to form a 
club because they knew of a neighborhood , a group of children, 
or one special child needing the educational and recreational 
advantages Home Library Clubs give .' Surveys in 1935 and 1945 
revealed that agencies were calling upon the Department increasingly 
to provide group associations for individual children, who, because 
of their emotional and/or physical problems were isolated from 
their peers . It was this segment of our child population that 
the Department , which shortly after World Tiar II became the 
Department of Neighborhood Clubs , now made its major concern.ul7 
3. Scope of the Deoartment of Neig~ood Clubs 
" • • The main effort of the department is direct ed toward 
helping , through a carefully planned group experience, 
children who are faced with difficulties in their social 
relationships arising out1~ chronic illness , physical handicap 
or personalitsr oroblems ." 
Referrals are based on the child's need for group association in a 
protected and individualized setting . At the time of referra~ the crhild, 
a boy or girl between the age of 6 and 16, may be unable to adjust to the 
regular group work or recreational agencies of the community beeause of 
the physical or emotional trauma of a handicap, an illness or a 
personality problem. Such referrals are made to the department by 
17 ~. , pp . 3-4. 
18 Ralph L. Kolodny , 11 The Research Process - an Aid to Daily Practice,'' 
The Group (October, 1953) , 16 : 1. 
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clinics, casework or group work agencies, parents, hospitals , schools or 
other community agencies and are accepted without regard to race or creed. 
11Children too withdrawn or aggressive to get along in ordinary 
groups, over protected children, children with physical limitations 
which for a time prevent their participation in the usual groups, 
children who because of long hospitalization need help in 
adjusting to the social life of their neighborhood, adolescents 
who find it very difficult to move out of their family circle, 
children who have carried such adult responsibilities that they 
cannot enjoy the pastimes or companionship of their peers, 19tc. constitute the types of cases carried by this department." 
"A consideration of the sixty-five referrals accepted by the 
department during the period 1951-1955 may indicate the scope 
of its servicel 
~nting Problems 
Emotional Disturbances • . . • . . • . • • . . • 36 
Primarily hyper-active and aggressive . . . . 20 
Primarily withdrawn • • . . . . • • . • . • . 16 
Physical Handicap . • • . . . . . • . • . • . . • • 29 
Homebound • • • . . . . . . . . . . . . . 12 
Nephritis . . . . . 2 
Cord Tumor . . . . . . • . • . . . 2 
Osteogenesis • • • • • . • • • . • . 1 
Hemophilia . . • . . . . . . • . . . . • l 
Neural-fibro mitosis . • . . . . • . 1 
Muscular Dystrophy . . . . . . • . . . 1 
?olio . • . . • . • . . . . . . . . • . 1 
Congenital Heart Disease . . . . . . 1 
Curvature of the Spine . . . . . • . . . 1 
Spina Bifada . . . . • . . . • . . . . 1 
Convalescent group • • . . • • . • • • • 1 
Non homebound • • • • • . . • • . • • • • 17 
Hard of Hearing . . • . . . . 6 
Epilepsy . • • • . . . . • . . 4 
Post-Perthes . . . . . • . . . • . . . . l 
Cortical Motor Seizures . . . . 1 
Mental Deficiency • • . • • • . . 1 
Septic Hip . • • • . • . . . . . l 
Post polio •••• . . • • • . . 1 
Rheumatic Arthritis . • . . • . . . . . 1 
Double Amputee 1 11 . . • . • . . . . . . 
l9 Department of Neighborhood Clubs, Club Leaders ~~nual, Monograph , 
The Boston Children1 s ~ervice Association, Boston, Mass. 
20 Experiences wit~ra2eutic Groun Work in Neighborhood Settings, 
op. cit., p. 5. 
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4. The Specialized Group Work Service of the Deoar~nt of 
Neighbo~ Clubs 
The practice of the Specialized group work Service of the Department 
of Neighborhood Clubs has a number of distinguishing features. 
The majority of the clubs conducted by the Department are formed 
around ~ physically handicapped or emotionally disturbed child who is 
referred to the club for service. Each of these clubs is composed of 
the child who is referred plus a number of other children from his 
neighborhood. These other club members are presumably children whom the 
referred child would associate with were he healthier or less disturbed . 
This form of group composition is 0 based on the theory that many 
physically or emotionally handicapped children have the capacity to work 
out their problems in a setting where they are not surrounded by 
youngsters similarly handicapped. 1121 The goal is the integration of the 
handicapped child, insofar as his capacities allow, into the life of his 
normal peers. 
The clubs are small . Usually the membership ranges between six to 
ten children. Club meetings are often held in member's homes. However, 
some clubs meet in neighborhood institutions or agencies. Meetings are 
conducted during the school year on a weekly basis and generally last 
an hour and a half to two hours. 
The club leader attempts to use his relationships with members and 
to utilize constructive and satisfying program activities in such a 
21 Richard J . Bond , et. al., "The Neighborhood Peer Groups," !he Group 
(October, 1954) , 17:3. 
11 
••• Basic to this whole method of operation is the premise 
that often the child who is experiencing marked difficulties 
in. his social relationships can derive strength from these 
relationships and this process will enable him to function more 
effectively and more usefully as a social being. Such an 
approach is also based on the belief that many children can 
learn through a guided group experience to accept and live with 
'children who are different' and grow as individuals in the 
.)·"process. n22 
In 1951 in a letter written to Dean Martha Smith of Boston 
University School of Nursing, Miss Virginia M. Burns23describes the 
specialized group work service as being frequently a part of a larger 
treatment plan. For some of the referred childre~psychiatric or 
casework help is given concurrently with their group experience. 
For some children, referral comes through a case work agency or child 
guidance clinic and individual treatment continues after the group is 
formed . For other children, the Department may receive the referral 
from a different kind of source but the Department gives help and 
encouragement to the child to accept referral to a casework or 
psychiatric agency while he continues as a member of the club. 
The Department of Neighborhood Clubs operates a year round program. 
Many of the groups do not meet regularly during the summer. However, 
group contact is maintained through frequent special trip and activities . 
Also, by means of the Department's camping program at Camp Bonni Bairns 
located at Cohasset, contact with a substantial number of members is 
---·---
22 Ibid. 
--' 
p. 4. 
23 Virginia M. Burns, Letter to Dean Martha Smith, Boston University 
School of Nursing , Boston, Mass ., October, 1951. 
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intensified during the summer. The Department offers an opportunity to 
every member to attend camp for eleven days. A member comes to camp 
with other children from his group thus adding to the security of the 
child who cannot tolerate the thought of going into an unknown situation 
with unknown people . The camp program operates within a framework which 
gives the child a sense of security in addition to a feeling of freedom. 
Summertime is often a period which breaks the continuity of group life. 
Howeve~for children coming to camp as a group unit the summer may 
promote retention and strenghthening of group unity.24 
The Department staff consists of the director, four group workers 
who carry supervisory leadership and research responsibilities and a 
full time research worker. All staff members hold master's degrees in 
social work and have had trainihg and experience in both casework and 
group work. 
5. Research Pro~ - Department of Neighborhood Clubs 
As the department has grown,the uniqueness of the service has 
resulted in an increased complexity of operation. In 1952 a rigorous 
self study research program was instigated. Such a self study had as 
its basic aim the answering of the question, rnr.ho can best be helped 
by the type of service the depar.tment offers?11 
ttAlthough our agency's experience with the research process 
has not given us a neatly packaged statistical picture of 
the various phases of the department's operation nor provided 
us with any large amount of new information, it has done 
something which is more important. It has lead to a more 
24 The Department of Neighborhood Clubs, The Group Work Department, 
Monograph, Boston Childreds Association, Boston, tfuss. , pp. 4-5. 
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careful analyses of our procedures and to a harder thinking 
about the planning of our activities. The research process 
• • • has begun to identify for us the elements of our art. 
This will make more possible the transmission and teaching 
of these element~5to workers and students as they come into the department." 
25 liThe Research Process - an .Aid to Daily Practice, 11 212• cit •. , p. 5. 
26 For other research material regarding the Departments work see 
Ralph L.' Kolodny and Virginia Burns, 'Specialized Camping for a 
Group of Disturbed Adolescent Girls," .§ocial Work (April, 1956). 
Also Miss Marjory Warren, non the Outside - One Agency's Approach 
to the Specialized Group Work Service," The Group (March, 1950), 
12:3. 
-- -- ===== ========....:= 
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CHAPTER IV 
PRESE1~ATION OF THE CASE 
A. Introduction: Narrative Pro~2_Becording and Evaluation 
An important function of the group worker at the D.N.c. 1 is record 
writing. A relatively recent addition to the recording process is the 
written chronological narrative of the group's development. On this 
type of record each meeting of the group is described in full detail. 
Primary attention is given to the participation and interaction of the 
referred child and non-referred child in view of the therapeutic purpose 
of the club. 
Narrative process recording is a tool which helps the group worker 
to think, to analyze and evaluate. Such Decording enables the group 
worker to do a more effective job with the group. 
"These records help the worker to become more aware of the 
members of the group as individuals. He can also see 
emerging and changing interests of individuals; he can see 
evolving needs and how these needs are being met. He can 
see the development of skills and social attitudes; he 
becomes sensitive to special problems which may interfere 
with the individuals full use of the group. Process records 
show the worker a variety of patterns of interpersonal 
relationships which take shape within the group • • • • The 
development of the workers relationship and role can be 
ascertained from careful re~ording of what he does while 
helping in a group. • • • n 
The worker, as she writes her records, develops a picture of the 
1--oepartment of Neighborhood Clubs 
2 Harleigh B. Tracker, Social Group Work - Principles and Practices, 
The Womens Press, New York, 1949, p. 126. 
group which can be passed on to her supervisor. Together the worker and 
student can discuss the group situation as experienced by the worker. 
Such discussions with the supervisor provide the worker with an 
invaluable learning experience. 
Recording the group work process implies a concentration upon 
individualsworking together in a group situation, upon relationships 
among individuals as reflected by their participation, and upon 
interaction within the group and betv1een groups. It is also concerned 
with group worker as a helping person.3 
The development of skill in recording is primarily a matter of 
becoming capable in observing the group, analyzing what is going on and 
understanding what it means to the individual. As the worker becomes 
more skillful and develops insight into her own role and into individual 
and group behavior, her records reflect personal growth. 
"· ••• In general, records are most useful at the point 
of evaluation of the group work process. • • • It is doubtful 
whether or not evaluation of program, individual growth, or 
worker's f6rformance can be satisfactor ily made without 
records." 
The D.N.C. worker attempts to evaluate the quality of the referred 
child's and non-referred children's response to a specialized group 
experience. The group worker influences the group to be a positive 
resource for individual development. 
The methodology in this study is the present ation of chronological 
narrative records of twenty-one meetings of one club formed around an 
3 ~., p. 130. 
4 ~-, p. 134. 
~-
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orthopedically and emotionally handicapped child. These records are 
used as a tool to evaluate the responses of the referred child, and 
the non-reffed children in a therapeutic group. 
B. Purpose and Forma~ion of the Club 
Marie Hogan spent the first four years of her life with her parents 
and her two older siblings. This was a period of great upheaval from 
both an emotional and an economical standpoint. In 1949, her parents 
were divorced. During that same year, Marie was stricken with polio, 
and the attack left her with an atrophied lower right leg. 
Mrs. Hogan, overwhelmed with her own problems, and now faced with 
~~ria's needs, made a private referral to the Foster Home Department of 
the Children's Service Association. Consequently, in 1951, Marie was 
placed in the home of Mr. and Mrs. Lennon. The case worker described 
Marie as: "a child who is suffering from a lack of security because of 
rejection by her mother." At this time, it was felt that 1~rie 1 s 
straight, full-length, steel brace was not the main source of her 
emotional difficulty. 
During the six-year period of Marie's foster home placement, she 
has indicated how severely troubled and damaged a youngster she is. 
She demanded 100% time and attention from her foster mother and from 
others. When reality made the recognition of these demands impossible, 
Marie resorted to attention-getting behavior. Hence, relationships 
at all levels became difficult. It would seem that the underlying cause 
for Marie's difficulty is the youngster's deep hurt inflicted by her 
natural mother, complicated by her confusion regarding the identity of 
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her own father, and the reaction to physical handicap and separation 
from her family. 
The foster parents, Mr. and Mrs. Lennon, are thrifty, hard-working 
people. Mr. Lennon played a very active role in Marie's regard, but 
was inclined to be overly-sympathetic with the child. Mrs. Lennon is 
a very intuitive person who has a real concern for children. During 
her ovm adolescence, Mrs. Lennon wore a leg brace because of injuries 
sustained in an automobile accident. Thus, she has identified strongly 
with Marie's physical handicap, and this identity seems to have sustained 
Mrs. Lennon throughout many trying experiences with the child. 
Marie has attended parochial school since 1951, and has tested 
above average, mentally. Although she has done well in all academic 
subjects, she has continually been graded as unsatisfactory in areas 
of social attitudes. In one report, the school stated that Marie did 
not real~ know how to play with other children- i.e., she tended to 
buy friendship, yet wanted everything her own way. 
During the school year 1955-1956 Marie was referred by the 
caseworker to a child guidance clinic and was seen regularly by a child 
psychiatrist. 
In 1955, Marie was referred by the Casework Department of the 
Boston Children's Service Association to the Department of Neighborhood 
Clubs. During the summer of 1955, Marie attended the agency camp, 
Bonnie Bairns at Cohasset, Massachusetts. Through a combined effort, 
Marie was given constant support throughout her first twelve-day 
camping experience. During this diagnostic period, it was felt that 
Marie was not ready for group experience. 
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Again, in 1956, Marie attended Camp Bonnie Bairns. At this time, 
it was noted that she seemed to adjust best to children who were older 
than herself to baby her, or who were younger than herself so that she 
could overpower them. The camp staff recommended that Marie might 
benefit from a protected club group. In October, 1956, she was accepted 
by the Department of Neighborhood Clubs. 
The group worker consulted with Marie's former psychiatric social 
worker, Miss R. As the first step in the club formation, Miss R. 
described the foster mother as having ambivalent feelings toward the 
psychiatrist. This, Miss R. felt was due to Mrs. Lennon's fear that 
the psychiatrist would intrude on her relationship with Marie. Miss R. 
stated that Marie's former psychiatrist felt she was ready for a protected 
group experience and that she could derive rna~ benefits from it. 
Planning for a group such as this should go slowly and it is imperative 
to have the foster mother's approval. 
The group worker made arrangements for a home visit with 
Mrs. Lennon, and this was the second step in the club's formation. 
During the first interview, Mrs . Lennon talked about the general 
problem of being a foster mother as it related to ~~rie 1 s behavior. 
It was apparent that she was resistive to social work help and feared 
the club would be a further intrusion of her relationship with Marie. 
She expressed these feelings when she said, "Oh, it's just another thing 
to make ~~rie differe~. Marie is much improved in her behavior and I 
just don't want anything to spoil it." Mrs. Lennon expressed concern 
about the school's approval of the club plan. She felt that she could 
go along with it only i! Sister Elizabeth, Marie's teacher, gave her 
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approval. Throughout this first interview the group worker listened 
with interest and sympathy without overburdening her with personal views. 
This helped the group worker in establishing a rapport with Mrs. Lennon. 
During the second home interview Mrs. Lennon expressed to the group 
worker her real doubts about the club. Mrs. Lennon felt that she did 
not want to take the responsibility of having her home used for the 
weekly club meetings. She expressed these feelings when she said, 
"Having all those kids up here in the living room? Why I'm confused 
enough without having to withstand that." Mrs. Lennon seemed more 
relaxed in discussing the club implications for Marie. It was evident 
that she relied heavily on Sister Elizabeth's approval of the cl~ plan 
and that she, herself, did not want the responsibility of selecting 
possible club members. Having talked to the group worker about her real 
concerns pertaining to the club,Mrs. Lennon seemed less resistive to 
the plans for Marie. 
As part of the third step in the club's formation, the group worker 
visited with Sister Elizabeth. During the first visit Sister Elizabeth 
agreed with the group worker that Marie needed a small club. At this 
time the group worker explained to her the need for her cooperation in 
selecting from the class club members who were secure youngsters and who 
were able to get along with Marie. It was evident that Sister Elizabeth 
was enthusiastic about the club plans. In the second visit Sister 
Elizabeth gave the group worker a tentative list of the members she 
had selected. Arrangements were then made whereby Sister would extend 
the first club invitation to these children. 
Although many of the Department of Neighborhood Clubs meet in the 
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children's homes it was decided that a neutral setting within Marie's 
community would be best. This would help to lessen resistance and 
pre-existing tension already within the Lennon home. Through a 
cooperative arrangement a suitable club room was found in a local 
Protestant church, located about a five minute walk from school. 
The Department of Neighborhood Clubs works not only with the 
referred child's parents but the non-referred child's parents as well. 
A. letter of introduction sent to the families followed by a home visit 
is customary. This was the fifth step in the club formation process. 
In part the letter stated: 
" • ••• At the request of one of the parents, a small 
neighborhood club is being organized in your neighborhood. 
Sister Elizabeth has suggested your daughter as 
a possible member. • • 
The Department of Neighborhood Clubs of the Boston 
Children's Service Association is a Red Feather Agency 
which organizes small clubs for children in Metropolitan 
Boston . e organize clubs for children who have physical 
handicaps, emotional problems or who live in neighborhoods 
where there are few recreational and group work resources. 
One parent whose daughter has expressed an interest in 
joining the club heard about our service and asked if we 
would form such a group in the neighborhood. Our clubs 
are similar to the Girl Scouts or I activities in that 
the program includes crafts, games, music and outings . 
The club leaders have had training and experience in social 
work or related fields. The clubs are small so that the 
leaders can gear the activities to individual needs •••• " 
In response to this letter W~s . Le~on showed a marked contrast of 
her earlier fear of the club's purpose shen she said to the group worker, 
"I think it is better to be truthful. You may say whatever you want 
to the parents in regard to Marie, as long as you (the G.W.) are 
responsible • • • as long as someone is responsible for the club idea, I 
don't mind." 
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In general the response of the non-referred children's parents was 
positive. Berta's and Martha's mothers were very much interested in 
the club's purpose and pledged their support. Peggy's and Anne's 
mothers were glad their daughters were being given such a· "wonderful 
opportunity" . Jane's mother was initially resistive to the club plan. 
However, she felt that as long as Jane wanted to be in the club she 
would be willing to go along with the idea. 
C. Chronological Presentation and Evaluation of the Twenty One Club 
Jeetings 
1. Presentation of the First Group of Club Meetings (1-7) 
a. Presentation of the Narrative Process Records of the 
First Group of Club Meetings 
lntroductory Meeting of the Group Worker with the Club Members 
The purpose of this meeting was to give the children their first 
opportunity to be together outside the classroom environment. The 
group worker felt that such a preliminary meeting would help them -to 
become more familiar with a new adult and ease some of their natural 
apprehensions regarding their forthcoming club experiences. 
Rather than arrange a full program of activities the group worker 
felt that the first introductory meeting should be short and simple. A 
visit to a local ice cream parlor was therefore planned. 
The group worker was introduced to the children by Sister EliBabeth. 
Except for Marie the children were very quiet during this time. 
Once outside the school building Marie, talking in a loud voice, 
requested that the group wait up for her while she brought a book to 
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the library. The children seemed to ignore this and made no comment. 
While waiting outside the library for Marie, R~rtha said to the group 
worker, "Does Marie know that the club is for her:·11 The group worker 
replied, "No, I haven't said this directly to Marie. You know I think 
there will be lots of things to do for everyone so maybe we can say 
it's going to be a club that belongs to all of us~" Martha made no 
comment. 
While sitting in a booth eating ice cream cones the group worker 
asked the children to tell her some of the things they had enjoyed in 
class. As each child took turns Marie became restless. She shifted 
in her seat and would start to interDupt but she did not give a full 
account of her day's activities until it was her turn. 
Once the children had finished their ice cream cones they started 
talking among themselves. Marie was not included in their conversations. 
At this time she began centering her attention on the group worker. She 
went to the cloth sack and returned with the group worker's c.oat and 
offered to help her put it on. She picked up the group worker's wallet 
saying that she thought it was pretty. During this time Marie did not 
try to converse with the other children but was spending her time and 
energy asserting herself in an effort to be recognized by the group 
worker. 
The Second Club M~ting 
The program activities included simple crafts, refreshments and 
games. For the craft activity the children were provided with assorted 
holiday material necessary for making corsages. Constant opportunity for 
decision making is a basic method of the Department of Neighborhood Clubs. 
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Craft activity enabled the children to work individually in an 
atmosphere which did not put demands on them to be a cohesive group. 
As we neared theclub room Marie began to complain about her leg . 
The group worker slowed the children ' s pace feeling that Marie was 
excited and most active. She purposely walked beside 1~rie to see what 
her reaction would be . Marie responded immediately by holding the 
group worker's hand saying , nA club in a church • • • you know I belong 
to four clubs . " 
During refreshments Marie ate three cookies quietly and spilled a 
amall amount of coke on the table . Both she and Peggy stood up at 
the table while the group worker and the children remained seated. 
During the craft activity the children kept seeking the 
attention of the group worker by saying, "Do you like it this way" or 
11See how pretty it is 11 or "I like to make Christmas corsages, don't 
you?" 
Peggy made three corsages which ~ere crudely designed. The 
group worker spent considerable time giving Berta individual help. 
Jane and Marie stood the entire time while making their dorsages. 
Once they had finished this activity Marie suggested singing Christmas 
songs . The group worker encouraged Marie's suggestion because the 
children seemed tense. The singing seemed to have a soothing effect 
and enabled the children to be more relaxed. 
Jane is the only child with whom W~ie carries on active 
conversations. When Marie asked Jane to sit beside her at the table 
Jane responded , "O. K. " Jane appears well liked by the children and she 
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exhibits much musical rhythm. The group worker felt that Jane's support 
of Marie was beneficial and because of it the other children seemed 
willing to respond positively to Marie. 
At the group worker's suggestion of playing a game, Marie de nanded 
that she be chosen to be the leader saying, "Can I be the leader7 I'm 
always the leader. 11 By this time Marie was becoming excited and 
hyperaative. She shouted directions to the children saying, "Now this is 
the way to do it, or stand the~e , or you go out of the room." The group 
worker said firmly to Marie, I know you would like to be the leader but 
in our club we must all have a chance to be the leader." This had no 
effect on Marie . Throughout the rest of the meeting she continued to 
disregard the other children. She wanted to control all that was being 
done and kept demanding the attention of the group worker. Except for 
Berta, a child who seems repressed, the children did not outwardly give 
evidence of resenting Marie's behavior. Berta made faces at Marie and 
withdrew from the games. The group worker oftenttmes3 f inds Berta 
looking at Marie; her eyes seem to speak out with resentment although 
she remained silent. 
In an attempt to avoid undue competition the "object" and the 
"hoki-pok" games were selected. Marie's constant loud verbal demand to 
be the center of attraction and to control was caught by the group. What 
started to be quiet games ended in confused activity. The children 
demonstrated this by moving out from the circle, jumping around, and all 
talking at once. The group worker was gradually able to calm the 
youngsters by instigating group singing. 
When the children tal ed about giving one corsage to their mother 
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and keeping the other for themselves, Marie said, DThe one I made is 
for my motheri I don't want one." 
!he Third Club Meeting 
The program activities included simple Christmas crafts, refreshments 
and group singing. 
As they neared the club room r~rie apparently slipped and fell 
face down on the sidewalk. Jane helped her to her feet. Marie repeated 
this twice again before we had moved more than twelve feet. Jane and the 
other children ran on ahead and ~~ : absolutely no attention to Marie. 
The group worker noticed that as soon as Marie would throw herself on 
the sidewalk, she would pick herself up again and begin to walk. The 
group worker purposely did not make any comments feeling this to be the 
best way to lessen Marie's need of getting and maintaining attention by 
behaving in this manner. 
During the Christmas craft activity the children spontaneously 
sang Christmas carols. In general they were much more relaxed than 
during the previous week. 
The group worker noticed that Marie was making several demands on 
Jane. Marie wanted to sit next to Jane but her main obstacle was a lack 
of seating space. The group worker noticing Jane's agitation said to 
Marie, "Don't you think it's a bit crowded here Marie?~ If you sat over 
here in this seat you would have more room to work." Jane seemed 
relieved when Marie responded to the group workers suggestion. 
Martha brought her Christmas carol book to the club. The group 
worker suggested that everyone move into a larger room where a piano 
was available. As Martha started to play the children sang. However, 
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after Martha had stumbled through the first piece and started to play 
the second all of the children began to lose interest. They walked away 
from the piano and began to invest igate some of the ornaments in the 
room. Marie started to bang at the piano. She then started to push 
Berta who pushed her back saying, "You stop tha~Marie." Marie did not 
continue to push Berta. 
The group worker brought the children together by serving 
refreshments. The children quickly disposed of the food and very little 
time was spent in relaxing conversation. 
Peggy asked the group workers when the club was going to get its 
name. Jane, Martha and Berta also agreed that the club should be named 
soon. The group worker suggested they think of a name and take a group 
vote following the Christmas vacation. 
The Fourth Club Meeting 
The program activities included simple 11it11 game, tempera water paint 
designing, and refreshments. 
While playing "poor pussy", a game in which the 11 it11 role has high 
status, Marie was last to be chosen by the group. As she waited her turn 
she tried to conceal her embarrassment by smiling. 
The group worker showed the club cards to the children and asked if 
anyone had thought of a club name. Everyone had a name, yet there was 
no agreement among the members. 
The last activity was tempera water painting. The group worker 
suggested color combinations and designs rather than figures such as 
houses and animals. 
During the first part of the painting activity the group worker 
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started obtaining the necessary family information for the Department of 
Neighborhood Club cards. .bile the group worker asked Jane, Berta and 
Anne about their father's occupation, Marie repeated three times, 11! 
don't know what my father does; he has changed jobs. I think he is in 
the shoe business." Tihen the group worker approached Marie she started 
whispering the name of her foster mother and became confused about the 
names of her brothers and sisters. 
As the children continued to paint rigid pictures, the group worker 
demonstrated a free design. Some of the children expressed concern about 
this free type of painting saying, "What would Sister Elizabeth say? 11 
Slowly all but Berta began using the paints and paint brushes in a similar 
manner. As the children painted freer designs they became noisy and 
excited. 
The following are the group workers observations of the children use 
of the tempera water paints. 
Berta: Berta painted small lined figures throughout the activity. 
Peggy: Peggy started painting colored designs and her last 
pictures were smeared. 
Jane: Jane started painting designs. However, she finished 
the activity by painting lined figures. 
Anne: Anne at first painted traditional figures. She then did 
free designs which showed an excellent choice of color 
combinations. 
Marie: Marie was unable to paint throughout the entire activity. 
This in part was due to her concern about the registration 
information. She must have started ten different pictures. 
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However, she only produced one fair color design which 
had one big black dot of paint in the middle surrounded 
by colored strokes. She crumbled this drawing and left 
it on the table. 
The Fifth Club Meeting 
The program activities were planned around costume play. It was felt 
that 1~rie could tolerate such an activity, even though some acting-out 
was expected. 
The children responded immediately to a costume play. They selected 
their cos tumes and helped each other put them on. h~rie, for the first 
time, took off her leggings. She rummaged through all the costumes and 
attired herself in a short-skirted drum majorette outfit. She began 
dancing about, and suggested the group could play Cinderella. The 
children liked the idea, and under Marie's direction, everyone assumed 
the following parts: 
Jane Cinderella 
Berta - A lady-in-waiting 
Martha - One of Cinderella's Sisters 
Anne - O~e of the Sisters 
Marie appointed herself the fairy godmother, and assigned the part 
of the prince to the group worker. Marie demanded to direct the whole 
play. The prince and the princess were seated, and the ladies of the 
court put on a talent show. This was suggested by Marie. Marie changed 
her role at this time from fairy god mother to the master of ceremonies ~ 
~us, she again was in a position to continue to be the center of 
attention and to control the activity. 
Marie appointed herself to be first on the program saying, ft I want 
to be first, Let me be first," until Jane, the princess, said with 
hesitancy, "wall, O.K." The rest of the children expressed resentful 
glances among themselves. 
The princess made a wish that the next person on the program be 
Peggy. Peggy came up to the front of the group and sang one verse of a 
two verse song. Marie interrupted Peggy and sang the last verse. Once 
she (Marie) had finished singing, she retreated to the wall and said 
nothing. It appeared that Marie knew she had done wrong by interrupting 
Peggy's song. The silence expressed by the children made her aware of 
their disapproval. Marie felt rejected by the group, and from this point 
on, her behavior became demanding and outspoken. 
The rest of the children performed for the prince and princess. 
During this time, Marie could not sit still. She jumped around the room 
and kept thumping her braced leg against the floor. 
During refreshments, Marie began to get excited, and slid herself 
half way down the chair and remained in this position until Berta said, 
"Marie, sit back up the way you should." 
Marie came over to where the group worker was sitting and sat on her 
lap. The group worker did not push her away and after a couple of 
minutes said, "~rie your costume is pretty. 11 Marie responded, "You're 
my pal.tt 
Peggy asked to see the group worker outside the room. Once outside~ 
'Peggy said, "Are you going to tell rfJarie today that the club is for her?" 
When the groupworker asked Peggy what she meant, Peggy said, "i'lell, I 
just think it would be nice if we told her." 
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Upon returning to the room, the group worker noticed that Marie 
had thrown herself on Jane and was beginning to push her. Jane was not 
threatened, and at first seemed pleased that Marie was showing her this 
attention. However, when ~arie started to push hard, Jane said, nstop 
it, lVIarie," and Marie stopped immediately. 
During the clay activity, the entire group was excited. Everyone 
was talking at once. Marie threw herself full length on the work table. 
The group worker firmly took Marie by the hand and told her to sit in a 
chair so that the table could be cleared for the clay. The children 
seemed relieved when the group worker did this. They appeared to be 
anxious about Marie's behavior, and were becoming worn out by the 
excitement. 
Marie brought her clay model (a boy sitting on a log, fishing) up to 
the group worker. The group worker commended Marie on her model, and 
suggested that she might take it home. Marie crumbled the model in her 
hand and threw the lump of clay in the clay box. After she had done this, 
she returned to where the group worker was sitting and expressed concern 
at what she had done, saying, "I wish I hadn't done it. I would like to 
have taken it home." The group worker gave Uarie a piece of clay to 
take home. 
During the taxi ride home the children sat crowded in the back seat. 
Martha refused to let A~rie sit on her lap. Marie kept interrupting the 
conversation the group worker was having regarding plans for the following 
week 1 s trip to see the "Wizard of Oz. tt The children told Marie to be 
quiet several times, but Marie did not respond. Instead, she started 
poking Anne with a paint brush. As she did so, Anne pulled herself away 
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and said, 110h, Marie will you please stop it? 11 Marie stopped. 
The children got out of the car one by one. They were much too 
tired to be on their best behavior with Marie. 
The Sixth Club Meeting 
As is customary with the Department of Neighborhood Clubs' methods, 
special trips and outings are planned as part of the total program. The 
group worker made arrangements for the children to attend "The Wizard 
of Oz11 , a play presented by the Children's Theater of Boston. This was 
the first club activity that took the children away from their familiar 
club environment. 
Marie carne up to the group worker with a package of gum and a bag 
of candy which she passed out to the children. Thus, her tendency to 
11 buy11 friendship was still evident. 
In the theater, Marie asked Martha to push over so she would be 
able to sit next to the group worker. Martha obliged. Marie, as she 
was trying to position her leg, said, "Sometime the doctors are going 
to put a screw in my brace and I'll be able to bend my knee." The group 
worker replied, "When your brace is released, Marie, it will be a lot 
easier for you to sit in a small space like t his. Sometimes it must be 
difficult for you to get comfortable with your brace as it is." W~rie 
made no comment. This was the first time Marie had discussed her 
handicap in the children's presence. 
During the play, Marie leaned over on the group worker's shoulder 
and then put her arms around her. Immediately the children told Marie 
to sit up because she was ~in a theater." Everytime N~rie talked out 
loud the children said, 11Be quiet Marie. You're in a theater. 11 Marie 
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responded positively to these demands. 
When the children noticed the group worker's cuff links i nscribed 
R.N., they wanted to know if the group worker was a nurse, and if so, 
did she give shots? 
After the second act, Berta asked Marie if she would swap places with 
her so she could sit next to the group worker. Marie agreed, and moved 
over. The group worker complimented Marie saying, "Marie, that was very 
nice of you to swap places with Berta." Marie seemed pleased that her 
efforts had been noticed. 
In general, the children's interests were maintained throughout 
the play. They particularly enjoyed the funny antics of the "straw man." 
The Seventh Club Meeting 
The program activities included finger painting and quiet games. 
Finger painting was selected because it was an individualized play 
activity which allowed freedom of expression within a controlled setting. 
The group worker fhose quilt games to counteract the expected acting-
out behavior stimulated by finger painting. 
Marie walked beside the group worker from the time she left school 
until she reached the club room. The other children walked on ahead, 
talking among themselves. During the walk, ~~rie held onto the group 
worker's arm while talking loudly on unrelated subjects. As we 
neared the club, the following conversation took place: 
arie to group worker:; "My leg hurts~ I t hurts especially when 
I 'm going up a hill." 
Group llo!'ker: "Which leg hurts, Marie?., 
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Marie: 1 MY braced leg •••• Do you know Miss M?m (Miss M was 
Marie's former caseworker) 11 She used to take me to the 
hospital every week last year. When I think of her I get 
homesick. You're pretty, but I think Miss M. is prettier.n 
Group Worker: "You liked Miss M. a lot Marie . I suppose it 
does seem a long time since you have seen her. It is 
perfectly alright to think Miss M. is prettier than I. 
The group worker made the following observation of the children 
during their finger painting activity: 
Peggy: Peggy enjoyed herself thoroughly.As- she painted she 
became progressively messier. 
Berta: Berta painted with one hand and tried very hard not to 
get any paint on herself or outside the paper. She 
said to the group worker : bMother doesn't allow me to 
do finger painting at home.M 
Anne: Anne entered into the activity with vim and vigor, and 
painted several large designs . 
Martha: Martha hesitated at first but she finished two 
paintings quickly and stood by the window. 
Marie: Marie was delighted when she realized what the activity 
was. Her first color was red. After she had used 
several globs of paint she spread it on the entire piece 
of paper, but was unable to make a design except a one 
finger stroke. She kept returning for more paint, even 
though the group worker had put a limit to two teaspoons 
for each painting. 
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The more paint she put on, the more excited she 
became and began spattering paint. She clasped her 
painted hands and threatened to put them on the children's 
clothes and their paintings. She began stamping her feet 
on the floor while talking loudly. 
1~rie seemed unable to finish her last painting. She 
would automatically rub out whatever marks she put down. 
She lingered on about five minutes after the children had 
finished. She finally ended up with a one line drawing 
of a young girl whom she said was the group worker. 
During this time, Marie called the group worker, 
"Mommy", "Sister Elizabeth11 , or "Miss M''. This mixed 
name-calling usually occurs when Marie is excited. 
During refreshments, Marie hit Peggy. Peggy pushed her back and 
told her to stop. After this, Marie flung herself on the group worker 
saying, "You think rrm an orphan; that's why you like me. You kids 
~ me, but she (the group worker) doesnrt." Following this outburst, 
the children began questioning the group worker concerning the club 
formation. 
Berta to group worker: nHow did you happen to get all of us in 
the club?" 
Group -r:orker: 11Sister Elizabeth helped me." 
Berta: "Yes, but how fome Sister Elizabeth picked ~?0 
Peggy (giggling to herself): "I know why." 
Group Worker: "What makes you ask, Berta?" 
Berta: 110h, I just got to thinking about it in school." 
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During the game "Continued Story" Marie became disinterested. 
She sang loudly~ interrupted conversations and stamped her feet on the 
floor. The children expressed their disapproval openly. They seemed 
weary of Marie's behavior when they said, n.Marie can't you~ be quiet?'" 
It was interesting to note that Berta, as part of her story, said, 
"I'm ten years old. I go to a club every Tuesday and I have five 
friends in the club. " Marie listened intently and for the time being 
this seemed to have a quieting effect on her . 
During the taxi ride home, the children were annoyed with Marie 
because she refused to sit down . As an excuse Marie said, 11 I can't. 
i){y leg hurts . " The children manifested their resentment towards Marie 
in several ways. Martha did not answer in response to Marie's goodnight; 
Berta looked the other way when Marie spoke to her; Peggy felt Marie 
should sit down anyway and "offer her hurt up; " Anne, in an unfriendly 
voice, told Marie to sit down because she was bothering the driver. When 
Marie said, "See you at school in the morning," Peggy defiantly.'. kicked 
her foot in the air . 
As ~~rie neared her house , the group worker said, "I enjoyed your 
painting today Marie . I think we'll enjoy making valentines at our 
next club meeting." 
b. Evaluation of the First Group of Club Meetings 
Marie's Response to the Group worker: 
During the period of the first seven club meetings, ~~rie 
continually sought the attention of the group worker. She was receptive 
of the group worker's measures of control only if they were expressed 
individually to her. She gradually manifested a need for physical 
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contact with the group worker, e.g., holding hands, throwing her arms 
around group worker's neck, and sitting on the group worker's lap. 
When excited Marie called group worker Mommy, ~uss M. or Sister 
Elizabeth. Marie mentioned her handicapped condition once. When the 
group directed hostility and resentment toward Marie, the group worker 
found it necessary to give her sustained support. Other than Jane, the 
group worker is the only person with whom Marie conversed. 
Marie's Response to the Children: 
Throughout this period Marie was on her "best behavior." Marie's 
identification with the group aggressor, Jane, and her need to control 
the children's play activities indicated her struggle to conform. She 
expressed ambivalent feelings towards the children either by conforming 
or ignoring group demands. Since her past experience in group 
association had been poor, she again feared failure within the new club. 
She expressed this as "I belong to four other clubs" when in reality 
this was the only organized group to which she belonged. 
~e's Response to the Program: 
Marie was able to control her behavior in individualized craft 
activities. However, she showed a lack of inner controls in free 
activities such as costume play and finger painting by becoming hyper-
active and aggressive. 
Marie's picture of self as 11good11 was seen when she assumed the 
role of the fairy god mother. Her picture of self as "bad" was seen 
when she assumed the role of the master of ceremonies and consequently 
destroyed the play. Again her self image as a non-entity was seen as a 
glob of paint in the finger painting activity. 
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Marie's self-destruction tendency was maaifested in her sustained 
destruction of whatever she made, e.g., her painting, her Christmas craft 
and her clay mode. 
The Children's Response to the Grouo Worke~: 
The children formed a dependent relationship with the group worker. 
They related to the group worker as a person in authority and kept their 
respectful distance. Thus, the initial attempt to establish a 
relationship with the group worker was to seek her approval in matters 
pertaining to the products they made in craft activities. 
The Children's Response to Marie: 
In general, the children responded to Marie. Because they were on 
their Qbest behaviorffi they were at least superficially tolerant of Marie. 
At times when they were tired or when Marie had caused considerable 
group antagonism, they would express negative ~eelings, e.g., by 
resentful glances, by ignoring her, by moderate verbal and physical 
defense and by choosing Marie last in a group 1 i~ game. 
Because Jane has high group status, her acceptance of Marie has 
had a positive influence on the children. 
The Children's Response to the Program: 
The children's tendency to assume responsibility was limited. Their 
youth and inexperience as well as the fact that the club was a new 
experience seemed to be the underlying reasons. They were able to 
handle choices within limits, e.g., selection of materials for 
individual crafts and selection of costumes for costume play. They were 
comfortable with Christmas crafts. They were hesitant in beginning 
tempera and finger painting. They became active and noisier as they 
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eased into this latter activity. 
The youngsters got along well with one another. However, 
individualization ranked high. This was best seen when the children were 
incapable of naming their club because each child wanted to name the 
club and refused to give into a voting process. 
The Group i'Torker's Response to the Children's Needs: 
In any group there is always a period of adjustment during which 
the members test the group worker in a variety of ways . They are unsure 
of what to expect of the experience and more important, they are unsure 
of what is expected of them. In groups such as this, formed around one 
child with special problems, there is apt to be more ambiquity and more 
anxiety. The members know that one child has been referred and they 
suspect that the referred child is the "preferred child" in the eyes of 
the group worker . As was noted in the early stages of this group, the 
members were afraid to express their resentment of the referred child. 
Such an expression they fear will bring disapproval of the group worker. 
The group worker must be cognizant of this fact and allow free expression 
of both positive and negative f eelings . It is only when conflicts and 
anxieties are brought into the open that the group worker can handle 
them in a therapeutic manner. However, it is not only the members who 
bring anxieties into the group situations; the group worker also brings 
doubts and qu4stions. She, too , must test out her own strengths and 
weaknesses. In the newness of the situation, she is not ful~ aware of 
the nuances of behavior, of the meaning of apparently innocent questions 
or subtle glances. In her eagerness for success and winning the group 
affection, in her intense investment in the referred child she is 
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overly concerned lest she express negative feelings. She fears the 
loss of control or possible group destruction. This was seen in the 
group worker's reluctance to deal directly with the members' questions 
concerning the purpose of the group . Avoidance of such issues tends to 
create more anxiety on the part of the members, rather than alleviate 
it . I~ her attempt to reassure herself , the group worker tended to use 
blanket reassurance with the members in the initial stage. For example, 
Marie's extreme anxiety about joining the club was evidenced on the 
second meeting when she was reluctant to enter the clubroom and clung 
to the group worker . Rather than assurance that Marie would enjoy 
the club, a statement such as, 11 e are all a little bit afraid of 
joining new clubs when we don't know what ' s going to happen,• might be 
more reassuring. 
In the initial stages of group development the group worker is 
often so pre-occupied with program and structure that she is not yet 
sensitive to the less obvious expression of individual and group 
needs . As the group worker sees that conflicts, and free expression of 
feeling are natural and necessary in group develonment, she can tolerate 
and even encourage real freedom. 
It is through the working out of interpersonal difficulties that 
real growth ensues. The group worker's growing awareness of this fact 
and ability to handle a free and unstructured situation can be noted 
in the fifth meet i ng, where the children were given free reign to 
express themselves in costume play. At this time, the relationship 
between the group worker and members was well grounded and contro~~ed 
and direction began to flow out of that relationship rather than out of 
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authority. While program setting and structure are vital tools in 
group work, the relationship between the worker and members, and among 
members is the most important vehicle of growth. 
While encouraging freedom of feeling and behavior, the worker also 
recognizes that at times Bontrols must be exercised for the sake of 
group preservation. The use of control was essential in the early 
stages for a number of reasons. It was known to the group worker that 
Marie had tended to destroy her earlier interpersonal relationships. 
Unlimited freedom would have overwhelmed the group and perhaps brought 
about another devastating failure for Marie. It should be noted that 
most of the members were accustomed to following a rigid set of controls 
both at school and at home . This was illustrated in their reaction to 
expressive painting when they expressed their feelings of delight mixed 
with their fear of parent and school disapproval. Thus controls 
gradually had to be given over to the group in relation to their 
growing ability to handle them. 
In the initial stages the group worker's role is not passive or 
neutral, but active . Through careful observation, recording and 
through supervision she learns how to create an atmosphere in which 
there is a balance between control and freedom. Controls during this 
period developed primarily out of program and structure, but the group 
worker also had to learn how to use direct methods. For example, during 
the fifth meeting she firmly restrained Marie and thus prevented her 
from becoming frightened herself and completely disrupting the activity. 
Methods proven effective in times of crises gave the children a sense 
of assurance and protection and helped to establish reasonable limits. 
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Just as the group worker uses acceptance, permissiveness, and giving 
as evidences of her affe6tion for the members, so she also may use 
controls as an expression of her protective feeling. 
At this time it was helpful for the group worker to express in 
conference such feelings as, could the disruptive behavior of the 
referred child cause the group to fail? How can the natural feelings 
of the non referred children be best handled? Or, what are my own 
criteria for success and failure? 
During this period the group worker tried to become sensitized to 
individual behavior responses and particular needs of the children. 
A combination of time, patience and proper interpretation by means 
of conference ·.~ most helpful. 
Be~oming adept with the therapeutic use of program activities 
can cause the inexperienced group worker considerable anxiety. 
Becoming comfortable with such activities was of primary importance. 
This was closely related to becoming comfortable with the individuals 
within the group. A willingness to learn new activities and to exert 
one's own creative ability was vitally important. 
2. Presentation of the Second Group of Club Meetings (8-14) 
a. Presentation of the Narrative Process Records of the 
Second Group of Club Meetings 
Introduction 
As the basis of her analysis of group and individual development 
during the first seven sessions, the worker planned a series of 
meetings which ·rere designed to lessen group tension. 
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The worker felt that in individualized craft sessions and similar 
activities Marie is less group disruptive than she had been in freer, 
non-structured activities such as costume play. Through the use of 
program the worker hoped to help Marie accept limits and thus stem 
increasing group resmntment. By structuring individual-centered 
programs, rather than group centered activities, the worker felt she 
could~ve each child a good deal of attention, thus strengthening 
group worker-member relationships. There was to be emphasis on 
activities such as games which would help the members to interact closely. 
The worker felt that artificial methods of creating group cohesion 
might make for strained relationships. Marie's inability to function as 
a member of a cohesive unit has been demonstrated earlier. Group-
centered activities proved to be anxiety provoking for Marie, causing 
her to act out placing too great a burden on the other members. 
The Eighth Club Meeting 
Today's activities included making simple valentine crafts, playing 
games with a valentine theme and a birthday party for Berta. 
Mrs. Lennon phoned the group worker in the morning to tell her 
that Marie had the chicken pox and would be absent for ~ weeks. The 
group worker sent Marie a variety of craft material. 
Anne, Martha and Jane came running up to the group wprker, at 
school, to say that everyone was sick and they would be the onlF ones 
to go to the club. They seemed upset and kept saying that with just the 
three of them, "it wouldn't be any fun." They wanted to know what 
they were going to do at the club. During our walk each child 
individually sought the group worker's attention. 
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While setting up the birthday refreshments which were originally 
planned for Berta, the children busily decorated the table and put 
candles on the cake. At Anne's suggestion we sang Happy Birthday to 
ourselves. The singing seemed to help the youngsters relax. 
While making valentines the group worker talked and helped each 
child individually. The children responded to the group worker 's 
active reaching out to them. As we were working the following 
conversation took place: 
"You know, Marie is so noisy." 
Anne: "Marie Hogan?" 
Jane: "A~rie isn't that noisy. Peggy gets noisy too." 
The children listened attentively to this protective comment by 
Jane, the high status member and their conversation enaed. 
The children became so involved in their valentine craft they 
were reluctant to leave. The group worker suggested finishing their 
project next week. This seemed to compensate for their disappointment. 
At the children's request the group worker gave them extra craft 
material to take home as a tangible evidence of her affection for them. 
The children seemed to fear that the group worker would be less 
interested in them today because of the absence of the others, 
especial~ Marie. Once they were assured that the worker was as 
interested in helping all the members, not just the referred child, 
their anxieties diminished. 
The Ninth Club Meeting 
Today's activities were again planned around the valentine theme. 
The group worker planned to use the quiet relaxed craft session as an 
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opportunity for the children to freely express their feelings about the ~ 
group and the referred child, Marie Hogan. 
On our way to the club Berta said, "I'm glad we are all here. The 
only one missing is Marie." The group worker agreed and said she too 
felt badly that Marie would be missing today's club meeting. The children, 
however, made no further comment. 
Towards the end of the valentine craft activity, the following 
conversation took place: 
Peggy: "Gosh, this has been fun." 
Group Worker: "I'm glad you liked it. It's too bad Marie couldn't 
have been with us to enjoy it." 
Martha: 110h, .Marie is so noisy •11 
Group Worker: "Yes, I suppose it bothers you because Marie is 
so noisy." 
Anne: "No, I think she t s better since the club began. 11 
Martha: nr don't like Marie." 
Group orker: "You don't like her, Martha?" 
Martha: "No, I just don't like her. I don't know why." 
Until this time Anne had not talked to the group worker about her 
obvious feelings of resentment toward Marie. It was natural for the 
children to still be resistant to openly discussing their feelings about 
the referred child. 
Plans were made for the following week's trip to Children's Museum. 
We discussed the movie "Huckleberry Finn" and the expected museum 
exhibits. 
The Tenth Club Meeting 
Included in today's "special trip11 to Children's Museum, the 
children attended a morning movie, "Huckleberry Finn," ate lunch in a 
restaurant and toured the museum exhibits in the early afternoon. 
The children were driven to the museum by one of the non-referred 
children's parents. The group worker met the youngsters at the museum. 
During the movie ~~rie would speak out and predict forthcoming 
scenes. Marie responded positively to Jane's, "Be quiet, Marie," or 
"Stop it, Marie. You'll spoil everyone's surprise." 
At lunch Marie became excited and noisy. She exhibited this type 
of behavior by jumping up and down, pushing Jane, spilling milk on 
Peggy's dress and by dropping all her money. The group worker became 
• • J. firm and said, " Marie, we are in a restaurant. When people are eating 
they like to relax and not have noise. Let's try to make less noise and 
save it for our walk back to the museum. 11 As the group worker spoke, 
she stayed beside Marie and with gentle pressure put her hands on 
Marie's shoulders. This helped Marie to relax. For the remaining part 
of the lunch Marie and the other children seemed to enjoy each other's 
company. 
While eating dessert the following conversation took place between 
Berta and the group worker . 
Berta: "The club is for Marie, isn't it? 11 
Group Worker: "Yes, Berta, it was originally formed because of Marie. 
This has kind of troubled you, hasn't it, Berta?" 
Berta: 11 Yes, because when the club first started Marie said the 
club was just for her. 11 
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Group Worker : "Marie said this?" 
Berta: "Yes . " 
Group ~orker: '~e knew Marie at camp and thought it would be a good 
idea to form a small club for her." 
Berta: "Yes, but how did you happen to pick us?" 
Group ~orker: "I talked with Sister Elizabeth and told her about 
the club. I asked her if she would help me by selecting a 
small number of children from Marie's class who might like 
to be in the club." 
Berta: "!don't like desser ts . They are so sweet . " 
Group orker: "Yes, desserts are sweet . " 
Berta: gMarie is so noisy.m 
Group Worker: "I know Berta. Marie does get excited and sometimes 
when this happens, she tends to get noisy." 
Following lunch Marie and Jane started to walk hand in hand back to 
the museum. The children joined Marie in singing a song . Marie became 
upset and insisted on singing the song by herself. At first the children 
refused. Later they gaYe in and left Marie to walk alone. Afterwards 
Peggy approached Iviarie and in a sincere voice said, 11Ma.rie, I really t hink 
you have a lovely voice . u N~rie ignored Peggy. 
Jane and Anne slowed their pace and said, "We're sorry. If you want 
to sing alone, you can." Marie continued to ignore Jane and Anne. The 
children gave up and left Marie alone . 
The group worker said to Marie, ~sometimes it's nice to allow 
everyone to sing the ending of a song even if you started it. In that 
way the other children can enjoy your song with you." Marie made no 
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comment and remained silent until we arrived at the museum. 
While touring the museum, the group worker stayed close to Marie. As 
she viewed the exhibits, Marie became progressively more excited, running 
from one exhibit to another. By taking Marie's hand and talking to her 
quietly, the group worker was able to control her excitement. The children 
were so absorbed in the exhibits that they seemed unaware of Marie's 
receiving so much attention. 
The children seemed happy and content when it came time to leave. 
They were driven home by one of the non-referred children's parents. 
The Eleventh Club Meeting 
At the Children's request today 1s activity included the use of 
costume play. Although during the fifth club meeting, Marie had responded 
to costume play by acting out behavior, it was felt she could tolerate 
its use today provided she had the continued support of the group worker. 
On the way to the club room the following conversation took place 
between Marie and the group worker : 
Marie: "Here is a picgure I drew for you.~ 
Group Worker: "Why, Marie, that's very well done." 
Marie: Mit's not too good, but you know I always have to give you 
something." 
Group Worker: 11 It 1s all right for you to give me something, Marie. 
In fact I like this picture because you drew it." 
Berta came up to Marie and in a sarcastic tone of voice said, "Marie, 
do you always have to wear a brace?" 
Marie emphatically answered, 11 No." (From observation alone Marie's 
only means of functional self ambulation is by the continued use of her 
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brace). 
Berta concluded the conversation by saying in a haughty voice, '~ell, 
~ cousin wears a brace on both legs, and thel always have to at~ on." 
As we neared the club the following conversation took place between 
the children and the group worker : 
Group worker: "Maybe we could plan a picnic during !~y. We won't 
be going in July because the club ends at the school term." 
Marie: .. Maybe next year we won 1 t have a club. It will be for 
some other children who need it." 
Peggy: "If I'm not in this club, I don't want to be in any other." 
(All the children agreed) 
Group worker: "You are worried about having a club next year, 
aren't you? 11 
Children: IIYes . " 
Group worker: "Next year seems far away. However, I'm sure you 
will have a club." 
Children: "Good. " 
Upon arriving at the club the children immediately selected their 
costumes and started to dress. Berta suggested playing Martha and 
George Washington. She started a tea party in which she approached 
each child and pretended to pour the tea, while the children held out 
their hands as cups. 
Marie said, "I'll be George 'ilashington and you will be ~children." 
She then proceeded to give each child a name. Once she accomplished 
this, she said, ui•m the father, You are all afraid of me." 
Berta said, 11\Ve don 1 t have to be afraid of you." 
64 
I' Pretending they were George Washington's children, the youngsters 
playfully b,agan to slap one another. As they did so the general excitement 
mounted. In order to channelize their energies, the group worker suggested 
a lively dramatic game. 
In this latter activity the children chose animal rather than people 
as a primitive form of drama. They found it great fun mimicing circus 
animals by making claw-like motions with their hands and growling sounds 
with their voices. As the excitement mounted, the group worker suggested 
that all sit in a circle for singing, thus using the activity and 
seating arrangement as a means of control. The singing of simple rounds 
briefly lessened the children's hyperactivity. 
During her birthday party, Marie seemed to be bursting with pride 
and embarrassment. She opened her birthday card before it was presented 
to her, saying to the group worker, "It's your writing. I'd know it 
anywhere.n When it came time for Marie to sing her response to the 
children's birthday song she said to the group worker, "You sing it. I 
can't." After the group worker had supported Marie through a few bars, 
she was able to finish alone. Marie beamed from ear to ear throughout 
the party. Although excited, she did not demand the attention of the 
group. The group worker sat beside u~rie feeling that being physically 
close to her at times when she is excited, helps to give the youngster a 
sense of security. 
At the end of the club meeting the group worker showed the children 
demonstration puppets which they would be making during their forth-
coming two week puppet project. 
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The Twelfth Club Meeting 
Today's activities included puppet making and play. This activity 
was chosen as a two week project. It was hoped that this cooperative 
activity would help the children work together in a group as they had 
recently demonstrated their readiness for group projects . 
During the walk to the meeting the following conversation took 
place between the group worker and Marie : 
Marie : 1~hy won't my mother (foster mother, Mrs. Lennon) let me 
do what I want to?tt 
Group worker: "What do you mean, do what you want, Marie?tt 
Marie: nwell , when I ask her to do the dishes or sweep the kitbhen 
floor she won't let me. She is always telling me not to sing 
so loudly." 
Group worker: "You like to sing, don't you Marie ?11' 
Marie: •Yes, but she's always telling me to be quiet." 
Group worker: "I think that sometimes when you sing you do get your 
too loud. Maybe W~s. Lennon is trying to show you a better way 
to sing. When you sing more softly your voice may sound 
prettier. Don't you think she may have a point?" 
l'fJarie: "I suppose so." 
Group worker: 11Maybe everything doesn't go just perfectly at home. 
Sometimes it's best to go half way." 
The children approached the puppet project with enthusiasm. They 
were singing and laughing spontaneously. Berta and Anne finished first 
and went off to one corner to play two young ladies waiting for their 
boy friends. 
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While helping Marie with her puppet, the group worker noticed that 
Marie was unusually complacent. She seemed to enjoy the day's activities 
without manifesting her usual demanding behavior. 
At the group worker's suggestion, the girls acted out a scene of a 
family eating breakfast. Everyone participated. 
On the way home Berta, Anne and Peggy continued to play with puppets 
in the back seat of the car. Marie sat in a corner reading a comic book 
apparently feeling left out because the other children had not ~ her 
to continue play with them. 
On the whole the children played together unusually well today. 
Marie for the first time seemed to enjoy the activities with the other 
children. Her need to be the center of attention was not as apparent. 
The Thirteenth Club Meeting 
Today 1s activity included the second week project of puppet making 
and play. 
While walking to the club, rie burst into the group worker and 
Jane's conversation, wanting to talk about her hospital visit which she 
described as "part good and part bad." Marie said she had seen her baby 
brother who was in the hospital with diarrhea. This, she said, was the 
"good part. 11 In the past N'JSrie has expressed concern that this baby 
brother "may get sick and die just like my baby sister, Mary." This fear 
is related to the fact that at the time of Mary's death, Marie's mother 
became upset with Marie on one of her home visits and told Marie she 
wished that she "had been the one to die and not the baby." 
Marie then told the children that she had seen her older brother who 
told her that if she ever returned home he would "leave or kill' her. 
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The following is the conversation which then took place between the 
group worker, YBrie and Peggy: 
Group worker: 11How did this make you feel when he said that, Marie?" 
Marie: "I wanted to chop off my head." 
Peggy: "When you get to the hospital, how do you take off your 
brace, Marie '?11 
Mar:i::e: "Silly, why do you ask such a stupid question?" 
Group worker: "Marie, I don't think Peggy's question was so stupid. 
She has never worn a brace. She has no reason to know how to 
put one on or take one off." 
Marie: "Well, you just unbuckle two straps and lift the brace off. 
Remember I told you my visit to the hospital was part good 
and bad • • • well?R 
Following this conversation, Marie became noticeably upset, talking 
loudly, and stamping her foot constantly. She apparently wanted to 
continue to discuss her visit with her family, but she was anxious about 
the reaction of the other members. 
On the whole, the response of the group members to the second 
session of puppet-making was less spontaneous than last week's. This 
may have been due to the repetition involved or perhaps to the fact that 
the materials used t oday were less conducive to creativity than the soft 
spongy material used at the last session. 
When the puppets were completed, the group moved into play-acting. 
For the first time the members themselves attempted to exert control 
on each other, rather than to depend on the worker . Berta, on several 
occasions, tried to quiet the group by clapping her hands and giving 
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directions. For the most part the children did not respond. A high 
degree of individualization was displayed as evidenced by the fact that 
everyone wanted a major part. Peggy also attempted to exert control by 
saying to Marie, 11Be quiet Marie, we can't play when you are so noisy." 
Later Peggy asked Marie to be her partner to which Marie readily agreed. 
In this type of group play, Marie has a difficult time. Although 
she is beginning to respond positively to group control, she continues 
to have difficulty playing with the children. If she is unable to be 
the center of attention, she tends to withdraw completely. 
The puppet show developed spontaneously into a ball room scene. 
As the excitement mounted, group control broke down, and a high degree 
of individual behavior was manifested by all the members. As a means of 
re-directing activity, the group worker introduced her own puppet as 
aarandman and invited the other puppets to perform for her. Gradually 
as the children focused their attention on the group worker's puppet, 
the tension subsided. At the end of the performance, Peggy and Marie 
in the guise of their puppets kissed the group worker good-bye . 
As the following week was a school holiday, the group worker suggested 
a trip. The members were enthusiastic in their response to the suggestion 
of visiting the Science Museum and the agency club room. The rest of the 
meeting was devoted to planning the trip. This session provided an 
opportunity for decision-making and the resolution of conflicts . 
The Fourteenth Club Meeting 
Today 1s activities included a trip to the Science Museum and agency 
club room. 
At the Science Museum the children showed genuine interest in the 
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exhibits. Although all started out together, Marie soon began running 
from one exhibit to the next, calling to the group worker as she did so. 
Marie's excitement subsided when the group worker held her hand and 
walked with her. 
The telephone exhibit was the center of interest. Marie was 
reluctant to share turns with Martha and Anne. Because the others were 
becoming upset, the group worker encouraged Marie to share the telephone. 
Marie, although irritated at the group worker's interference, gave the 
phone to Martha, and from that point on, all took turns. 
At the nature exhibit Marie was also reluctant to share turns. 
Although Anne had arrived at the exhibit first, Marie pushed her aside. 
However, when Anne became upset and said, ni was here first. ~ push 
over," ~~rie responded and gave her place to Anne. 
While eating lunch in a restaurant after the tour of the museum, 
Marie continued to provoke the hostility of the other members. She 
selected Martha as a target and annoyed her to the point of tears. The 
worker found it necessary to intervene by sitting between Marie and 
Martha. Although Marie was talking loudly, this seemed to help her be 
more relaxed and comfortable. Anne whispered to Marie, 11Afurie, we are 
in a restaurant. You shouldn't talk tooloudly. 11 Marie responded 
momentarily and then continued to speak in a loud voice. The children 
were self-conscious because A~rie was attracting attention of outsiders. 
The waitress gave Marie a bag of bread and cracker crumbs to feed 
the pigeons. Marie willingly shared the crumbs with the other children. 
However, she gave her own crumbs away very sparingly, spending much 
time trying to have the pigeons eat out of her hand. This activity gave 
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Marie more satisfaction than any other. 
While walking from the park to the agency, Marie's tension mounted. l 
Upon arriving at the agency she ran from room to room excitedly, greeting 
staff members whom she had met at camp, hugging and kissing them and II 
talking loudly in a random sort of way. She snatched the camp scrap book 
and leaped through it rapidly, pointing to pictures of herself and 
describing her camp experience to the other children, who assumed an 
attitude of indifference . 
In the agency club room, Marie's excitement subsided momentarily 
as the children listened to records and danced to the music. She joined 
into a group dance with the others at the invitation of the group worker. 
However, as soon as the camp director joined the group, Marie became 
disruptive , shouting loudly and trying to attract the attention of both 
adults . 
As soon as Marie saw the group worker's camera , she snatched it and 
began orderin8 both the other member s and the adults to pose for her. 
The others , who were unfamiliar with the new setting , complied with 
Marie's demand and endured the picture taking with an air of tolerance. 
The only indications of hostility were glances and occasional whispered 
comments . 
When the camp director suggested sharing the camera with the others, 
~~rie gave it up reluctantly and then suddenly rushed to the group worker 
and hugged her fiercely. 
When the camp director and the group worker introduced the tape 
recorder, Marie again attempted to monopolize the session by shouting 
into the microphone . As soon as the group worker was able to involve the 
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members in group singing, Marie relaxed. She responded to the camp 
director's suggestion to sing camp songs, and after she sang a few songs 
herself, she was able to listen quietly to the others. 
During the ramainder of the session when the members were left on 
their own to explore the room and play with the equipment, they made no 
attempt to involve Marie in their play. She continued to be restless 
and hyperactive throughout the session. 
On the way home Marie and Martha sat beside the group worker. Marie 
kept asking the group worker if she could run up and down on the trolley. 
The group worker found that reasoning with Marie was having little effect 
and finally said, "Marie, the answer is no." In answer to ~~ria's, "Why?" 
the group worker said, 11Marie I•ve given you all the reasons I can think 
of. Now I'm saying no simply because I think it is best for you." 1/iarie 
responded to the limits set by the group worker and remained quiet. 
As we neared our destination, the following conversation took place: 
Marie to group worker: "How old are you?n 
Group worker: "l'm twenty-five.n 
Marie: •Good, then you are too old to get married and can be with 
our club next year." 
Group worker: "What do you mean, Marie?m 
Marie: 111!'ell, if you got married, you'd have to leave us." 
Group worker: "Are you thinking of next year's club and whether 
I'll be your leader?" 
Marie: 11Yes ·'" 
Group worker: "This probably worries you." 
Marie: "Yes." 
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Group worker: "It's a natural thing for you to be concerned about, 
although I don't plan on being married right away. I will be 
finishing ~ work at the Department of Neighborhood Clubs in 
June. However, you will have a club next year. The only 
difference will be a new leader. Perhaps next week we can 
talk about it some more. Would you like that?W 
Marie: "Yes." 
At this point of the conversation, we were nearing home and the 
children were getting ready to get off the trolley. 
b. Evaluation of the Second Group of Club Meetings 
Marie's Besponse to the Group Worker: 
During this period Marie's ambivalenee toward adults was clearly 
indicated. The positive feeling can be seen in N~rie 's giving the group 
worker gifts and her desire to gain approval by responding to the group 
worker's limits. She was able to reach out positively to the group worker 
and to accept the group worker's affectional responses. She showed some 
confidence and trust in the group worker when she expressed her resentment 
toward her family and her foster mother. The negative feelings can be 
seen in her attempts to control the group worker such as in the 
photography session and in occasional attempts to force the group worker 
to punis~ her. She evidenced a good deal of anxiety about losing the 
group worker, as she had lost her own mother and several case workers 
from the agency. These confused feelings around her own mother and her 
foster mother can be seen in the way in which she attempted to play the 
group worker against the camp director during the session at the agency 
club room. 
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As her relationship with the group worker has developed, Marie has 
found it increasingly difficult to share the worker with the other 
members. Throughout this oeriod l~rie has reacted to the other members as 
siblings and has used the worker as a mother figure. She responds to 
group pressure primarily to gain the group worker's approval. 
Marie's Response to the Children 
Although Marie is beginning to carry on short conversations with the 
other children she relates best to Jane. She is continually seeking 
approval from Jane and wants very much to be considered her friend. She 
directs, not only her positive feelings but her hostility toward Jane, 
just as she does toward the group worker. Jane, a recognized leader 
within the group and in school, conforms readily to adult standards. 
Marie's eagerness to win Jane's friendship may be another indication of 
her desire for adult approval. In identifying herself with Jane, the 
strong member , she seems to be identifying herself with the aggressor and 
thus is attempting to give herself a sense of strength. The occasional 
physical attacks on Jane seem to further evidence that there is a good 
deal of underlying hostility in all her relationships. 
It is interesting to note that she is openly hostile toward Martha, 
the most vulnerable member. As Jane represents an older sibling, so 
~hrtha seems to represent a younger one. 
Marie's need to control the other members still persists. This need 
seems to be greatest when she is in a new or exacting group situation 
when she actually feels least secure. The loud, boisterous attempts to 
control interpersonal situations would seem to be a primitive way of 
trying to hide the fact that she feels frightened and helpless . 
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The fact that Marie has had less need to fantasy about her home 
life and her physical handicap is one of the most significant developments. 
Although she is defensive about her brace and her own family she is able 
to talk realistical~ about herself. This suggests that she is more 
comfortable with her peers. 
Marie's Respon~ to the Program: 
During this period there has been some progress in Marie's response 
to program. She has had less need to destroy what she has created. This 
suggests that her self-destructive tendencies are not as strong as they 
were earlier. Although she has needed a good deal of active support 
from the group worker, she has been able to carry projects such as 
puppet making to completion, perhaps more for the sake of approval, than 
for the satisfactions involved in the activity. 
Although still highly individualistic, she has been able to 
participate in some group orientated activities, particularly dramatics. 
When the group worker gives her support in the form of physical affecti on, 
praise or encouragement, Marie is able to tolerate the frustration of 
taking turns and allowing others to assume leadership roles. 
It is interesting to note that Marie used drama as an outlet for 
deep feeling. Her confusion about herself and her relationships with 
her parents can be seen in the roles she chooses. For example, she sees 
the father-figure as a stern punishing person. The fact that her 
feelings flow so readily, suggeststhat her conflicts are close to the 
surface. 
There have been several instances of regression in Marie's behavior 
during this period. The difficulty during the second puppet making 
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session seems to relate more to the trauma of her visit with her own 
family than to the acti~ity itself. The fe.ct that the group worker had 
been in close touch with Marie's development outside the group has helped 
her to adjust the program to her needs. 
One of the most effective outlets for Marie is through singing. In 
this activity she is able to assume a positive leadership role and at 
the same time she is able to function effectively within the limits of 
the group. 
The Children's Response to the Group Worker: 
The members are still dependent on the group worker for help and 
planning and in the resolution of conflicts, although there has been a 
growing ability on the part of soMe members to exert controls. They 
relate primarily on an individual basis rather than on a group level, as 
can be seen in the fact that they enjoy activities in which they receive 
a good deal of the group worker's attention. They are still too much 
concerned with gaining the group worker 's approval to be able to discuss 
their negative feelings openly, although they talk more freely than they 
did in the early period. Part of their willingness to tolerate Marie 
seems to hinge on their desire for the group worker's approval . Also, 
the satisfactions they receive through program compensate for the 
frustrations. 
On the whole, the members' attitude toward ~~rie has been one of 
tolerance. Tihile they feel free to retaliate against her aggression, 
they rarely attack her directly. Except for occasional comments about 
her noisiness, they do not express open hostility toward her. Their 
negative feelings are more often expressed by exchanges of glances or by 
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ignoring her. Both Jane and Anne have made positive comments about her 
to the group worker. 
Now that Marie is able to talk more freely about her handicap, the 
other members are more comfortable in discussing it openly. They are 
still concerned however, about the purpose of the group and the reason 
why they were chosen to be in Marie's group. The fact that they are able 
~ talk about their concern with the worker is a positive sign. 
Now that the members feel more secure with the group worker , they 
are more capable of defending themselves against Marie 's aggressive, 
controlling behavior. When pushed by Marie, all retaliate except Martha , 
whose only defense is to cry. On occasion when Marie has not conformed 
to the group norms, the members have exerted measures of control. 
The Children's Response to the Program: 
The response to individualized craft sessions was very positive. 
This may have been due to the small number present, to Marie's absence 
particularly, and to the fact that the group worker was able to give a 
good deal of individual attention. The nature of the activity itself 
was also an important factor. 
The trips proved to be highly satisfactory even though Marie was 
provocative on both occasions . The novelty of the experiences, the 
variety of activities involved, and the relative freedom for the members 
to function apart from the group, afforded enough satisfactions to 
compensate for the problems which Marie created. 
At this stage, they are still unable to sustain their interest in a 
project over an extended period as was evidenced by their lack of 
enthusiasm for the second puppet project. Active short term programs are 
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more suitable for their developmental level. 
The Group Worker's Response to the Children's Needs: 
In the second period, there ba~ been a good deal of testing of the 
group worker by the members. Marie bas made increasing demands on her 
for indication of affection and preference. Now that she is sure of 
the group worker's positive ~eelings for her, she is free to express her 
anxieties, sometimes through verbalization, more often by acting-out. 
Now that the other members have been assured that the group worker 
is interested in them as well as in Marie, they are more secure in the 
group. Although still somewhat restrained, they are more relaxed and 
more spontaneous in their response to activities. They have a growing 
ability to express their negative feeling toward Marie directly, 
although they are still somewhat inhibited in this area. 
While the worker dealt with the members anxieties about the purpose 
of the group indirectly during the early meetings, she is now attempting 
to handle their feelings directly. As she encourages them to verbalize 
and to act out more freely, she is attempting to help them understand 
Marie's behavior and also clarify their feelings about her. By dealing 
with their questions openly, the worker is also trying to alleviate some 
of their anxieties about the purpose of the group. 
During this period, the group worker has attempted to demonstrate 
her positive feelings for Marie through physical affection. By bugging 
her or sitting close to her, the group worker has found that ~furie 
became less tense and often less group disruptive. While encouraging 
Marie to express herself freely through play, the group worker also bas 
begun to set definite limits for her. Marie responds to these limits and 
78 
II 
the other children are relieved when the group worker places controls . 
c. Summary of Special Services Rendered During the Second 
Group of Club Meetings 
On the basis of psychiatric consultation, the group worker planned 
to continue to use activities as an opportunity for Marie to find 
outlets for her aggression within the limits of the program. Observation 
of Marie's development in the group pointed up that she had been making 
feeble attempts at gaining self-control , for the sake of gaining approval 
and that the group worker should support A~rie 1 s efforts. It is also 
evident that Marie's ego is so weak that she needs external control. 
Psychiatric consultation also sharpened the group worker's 
understanding of Marie ' s conflict of loyalties between her foster-mother 
and her own mother. Her relationship to the group worker is complicated 
gy confusion in this area . 
On the basis of her progress in the group in the foster home and 
in the school, the psychiatrist reported a hopeful prognosis for Marie. 
Marie's teacher reported that Marie had made progress in her 
behavior and social adjustment. She noted that Marie is no longer an 
isolate and that she is now invited to join in school yard games by 
other children as well as by club members • 
.3. Presentation of the Third Group of Club Meetings (15-21) 
a . Presentation of the Narrative Process Records of the 
Third Group of Club Meetings 
The Fifteenth Club Meeting 
As the group worker was on vacation last week, there was an 
interval between meetings. Stencil painting was introduced for the 
79 
first time at this meeting. 
The children and the group worker were driven to the club because 
of rainy weather. There was very little conversation between the children 
while in the car. 
During refreshments, the children seemed excited while they ate 
doughnuts and drank their milk. Their conversation was unrelated and 
loud. Rather than sit while eating they walked around the room or 
looked out the window. 
During the entire stencil activity there was very little interaction 
among the children. For the most part they ware concerned with the 
technique and skill of stenciling. The excitement mounted with 
the activity, with each child vieing for individual attention from the 
group worker. 
The group worker had to maintain constant verbal control of the 
group, while at the same time trying to give individual attention. 
Marie kept jumping up and down and running around the room. She 
took little pride in her stencil work. She kept doing one after another. 
She refused to follow directions and she continued to mix her paints . 
She produced a very sloppy product. Although the other children finished 
quickly, Marie kept doing extra stencils and was reluctant to finish up. 
Although the others remarked to U~rie that her stencils were sloppy, 
she pretended not to hear. Marie for the first time took home what she 
had made. 
Although the group worker had to cont~ol Marie because of her 
excitement, such controls were accepted by Marie only for short periods 
of time. 
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~Martha worked slowly and methodically on her stencil. Although 
she only finished one handkerchief , it was well done and in good taste. 
When the group worker and the children praised ~tartha, she smiled. 
Berta needed initial help from the group worker. Throughout the 
entire activity she sought the group worker's assurance that she was 
doing well. Berta was satisfied with her finished stencil. 
jl Peggy produced many stencils with sloppy resultsl She mixed her 
paints, spilled paint on her dress and on her arms, and did not follow 
directions. She kept jumping up and down while working , and constantly 
sought the attention of the group worker. 
II Both Anne and Jane took pride in mastering the technique of 
stenciling . Both children needed considerable assurance from the 
group worker. 
During this time, the group worker talked to the children about the 
Easter crafts they would be making at t he next two meetings. Although 
excited , they responded positively to the idea. 
In order to relieve the tensions , the group worker suggested 
outdoor play. The children played hide and seek with everyone 
participating. 
When the group worker got out of the car, the children were 
reminded by the mother who was driving to say good bye . They said 
their goodbyes with indifference . 
The Sixteenth Club Meeting 
Today's activity included making Easter baskets and games worked 
around the Easter theme. The children walked in small groups but 
Marie separated herself from the youngsters by running on ahead . It 
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was during this time that the following conversation took place: 
Peggy to Group Worker: 11 May I tell Marie today that the club is 
for her?w 
Anne: "We already told her." 
Peggy: 11 No, we didn't!' 
Group Worker: "This still bothers you, doesn't it Peggy?" 
Peggy: "Yes." 
Group Worker: "Perhaps if you'd like we could talk about it at 
the meeting." 
Peggy:" "That would be good." 
When the group worker stopped to buy cokes, Marie refused to go in 
the store. On approaching the club room, she provoked further group 
antagonism by running on ahead and ,-going in the building although 
·the group worker had asked the children to wait outside until all 
arrived. Peggy said to the group worker, 11 Ma.rie disobeyed you. She's 
gone inside and we all waited like you said." The group worker 
listened to Peggy and then explained she realized Marie had disobeyed, 
but this could have been because Marie seemed particularly excited 
today. Peggy agreed with the group worker that at such times it would 
be better to try to help and understand Marie, rather than to get mad 
at her, 
Rather than make their Easter baskets firs~the 6hildren decided 
they would like to play games. The first game played was Easter Egg 
Hunt. Everyone participated among much laughter. After much 
scrambling the egg was found 9Y Anne. While the children played 
n~o's that Bunny Knocking at NJY Door," Marie stood in the corner 
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refused to play. Although the group worker tried to bring Marie into 
the game on two occasions, she still refused. During the entire game 
the children ignored Marie and continued playing. 
In order to redirect Marie 's negative response to games,the group 
worker suggested the Easter Basket activity. The children gathered 
their materials enthusiastically and set to work decorating Easter 
Baskets. They were relaxed with everyone talking in conversational tone. 
Marie took an extra piece of ribbon which was near Peggy. 
Immediately Peggy stood up and with fire in her eyes said, "Alright 
I'm going to tell her now." 
Group worker: "O.K. Peggy, what is it that you have to tell Marie?" 
Pesgy: "I want to tell ~.arie that the club is for her." 
Group worker: "I think we talked about this before, how we had 
known Marie at camp, and that we wanted to start a club, and 
that I went to see Sister Elizabeth and asked her to help me." 
Peggy: "Yes, you remember the day, Marie, that Sister Elizabeth asked 
you to go down to Sister Eleanor's office on that errand1 
Jell that's when she TOLD us." 
rfJB.rie : 11Yes, I went down to the principal's office and 
Sister Eleanor gave me a medal and that 's ALL that happened. 11 
Peggy: •oh NO IT ISN'T.'" 
Jane: "Sister Elizabeth took us aside and told us about the club." 
Anne: "SHE DIDN 1 T ~ US~ SHE I.Q1!2 US. 11 
Peggy: nshe TOLD us we were going to belong to the club and that 
the club was to help Marie to be liked and have some friends 
and that we must keep it a SECRET." 
83 
Marie: (shifting in her seat and obviously upset) "Oh, no - that's 
not the reason the club is for me." 
Group worker: 11I know this is something that has bothered you all 
for sometime and I'm glad we talked about it today. It's a 
good feeling to clear the air, don't you think? Perhaps 
there will be other things that will come up that might 
bother you. If so, let's talk about it like we did today.n 
The children proceeded with their basket making as if nothing had 
happened. Their manner was gay and carefree. h~rie, however, was very 
tense. During and after the conversatio~she nervously ate her 
chocolate bunny and several cookies. She slowly destroyed the Easter 
basket she had finished. She emptied the basket contents on the table 
until all she had left in the basket were a few jelly beans. When she 
finished eating aml her jelly beans the group worker supplied her with 
more until they were all gone. 
In an attempt to ease I~ie 1 s tension,the group worker suggested 
playing outdoors. When the group worker joined the children five 
minutes late~ they were playing truth or consequence. Everyone was 
participating and thoroughly enjoyihg the game. One consequence was to 
kiss the group worker, and this was given to Martha who shyly kissed 
her on the cheek followed by Peggy and Marie. Following truth or 
consequence the children played a friendly tag game. Once again 
everyone participated. The youngster~! manner as they ran back and 
forth was relaxed. 
During our ride home the youngsters talked among themselves. As 
the group worker opened the door to get out of the ca~ they waved 
good-bye _and said they'd see her next week. 
II 
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Th~enteenth Club Meeting 
Today's activity included making flower head bands and corsages. 
The group worker selected this activity because it would require 
limited skill and concentration, thus allowing for more socialization. 
The group worker brought ice cream cones for the group on the way 
to the club room. Marie in her excitemen~dropped her ice cream. She 
looked at the group worker in an embarrassed way. The group worker 
simply said, 11 Come on, we'll go in and ask the man for another one." 
As we neared the club,Marie said to the group worker, 11 I like you." 
to which the group worker replied, 11That 1 s good, Marie, because I like 
you too.•t 
As their first activity, the children decided they would like to 
make the flower head bands. The members! satisfaction with this 
activity were manifested by their relaxed conversation and spontaneous 
singing . 
Today ~mrie made a sloppy flower head band. It was only with 
constant encouragement from the group worker that she finished it. 
Once finished,the group worker put it on Marie's head and then gave her 
an extra corsage, both of which she wore home. 
During the craft activity Marie revealed to the children her real 
name and her foster mother's name . In a guilty manner she said, 
•MY mother is divorced, and Sister Elizabeth says it is wrong. I think 
she is re-married and that it is a sin, and I now have five brothers 
and sisters." She started off by telling her above secret openly 
to Jane who in turn told it to the group worker and the children. The 
group worker and the children listened calmly and after a few interested 
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questions, the girls seemed satisfied and the conversation turned to 
other subjects. While telling her story,Marie,who had been making a 
flower wristlet, destroyed it by ripping it to shreds. 
When the group worker suggested games, Marie refused to play and 
isolated herself at the other side of the room. When the group worker 
assumed the rold of "it 11,she created a relaxed atmosphere by laughing 
at her own mistakes and soon everyone was laughing. When the group 
worker called to Marie, she responded by joining in the game with no 
resistance. 
Once it came time to go home,the children seemed relaxed and happy. 
At this time the group worker talked to the children about the following 
week!s trip into Boston to see the movie "Around the World in 80 Days. 111 
Everyone seemed excited about a special trip,particularly since it 
would fall during their Easter vacation. 
The Eighteenth Club Meeting 
As was planned last week, today 1 s activity included a special trip 
into Boston to see the movie, 11Around the World in 80 Dqs. " 
The children arrived one by one all dressed up in their Easter 
finery. Marie was the last to arrive. Once the children saw her 
coming down the street,at Jane's suggestion,they all ran to meet her. 
The youngsters kept admiring how pretty each one looked and in general 
seemed pleased to be dressed up. 
Marie wore an inexpensive cotton print dress. She had on a gray 
spring coat which she proudly said was new for Easter. In her hair she 
wore the flower head band which she had made the week before at the club. 
Marie showed the group worker her nylon lace petticoat and seemed 
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pleased that her dress fluffed out like the other children's. She 
carried a patent leather pocket book with a flower on it. At one time 
the group worker overheard Marie say to herself, "I'm not pretty." 
At the Boston Public Garden the group worker suggested that each 
child take a picture with the camera she had brought along. At first 
Marie sat on the ground and refused to be in any group picture. Within 
a short time the children started playing with a puppy. Everyone took 
turns holding the puppy with Marie giving the puppy the most attention. 
Marie soon forgot h~self-consciousness in this activity and was eager 
to have a picture taken with the puppy. In the remaining group pictures 
however, she chose to stand in the back row with her braced leg out of 
sight. 
Once the youngsters finished taking turns with the camera they ran 
about on the lawn. Marie, however, remained beside the group worker 
playing with the puppy. She seemed oblivious to their laughter and 
fun as she gave mother-like attention to the puppy. 
During the movie, 11Around the World in 80 Days",Marie continually 
talked out loud by asking questions, foretelling the movie's sequence 
and pointing to things she saw. 
As the children walked from the movie to the subway station they 
formed in a row and started a rhythmical foot game. Marie joined in at 
first, and although the group worker stayed close by, she lost her 
footing and fell down. The group worker took Marie's hand and helped 
her get up saying, "That must have hurt," However, Marie denied it. By 
this time,the children were marching on ahead completely unaware of 
Marie's fall . She ran to catch up to them and again fell down. 
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Although the group worker offered assistance, Marie was most upset . 
She was talking loudly and was quite excited. 
During the trolley ride home, A~rie carried on a very friendly 
conversation with the conductor. Later she tried to monopolize the 
group worker by asking questions and talking about unrelated subjects. 
When one of the passengers askedJ Marie if the group worker was her 
mother, Marie answered, "No, but I wish she were."' 
While waiting on a street corner for a mother to drive the children 
home, Marie provoked group antagonism. She grabbed potato chips from 
Martha, and took a paper bag from Anne ' s hand while running back and 
forth, with the other children chasing angrily after her. By the time 
the driver arrive~all the youngsters were restless and tired. 
Today Marie expressed strong feelings about Mrs. Lennon when 
she said, "Look, I've got ice cream on my dress. Mother will kill me," 
and "If I spend all my money, Mother will be mad at me. 11 
The Nineteenth Club Meeting 
Today's activity included making yarn dolls . 
The children entered into the activity with enthusiasm. Berta, 
noticing that Marie was having difficulty, offered help. Marie 
accepted Berta's help eagerly. In the meantime the group worker was 
able to give individual attention to the rest of the chilaren. 
As Marie continued to have difficulty,the group worker offered 
assistance. Marie responded to the group worker's presence by saying, 
"I don 1 t feel right -vvhen people are kind to me., I wish you 1 d take me 
over your knee and spank me." Although the group worker tried to 
pursue the conversation, Marie made no further comment. From this time 
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on,~mria 1 s behavior was negative and aggressive. She tried in several 
ways to make the other members and the group worker angry. 
Although the others finished their dolls within a short time and 
followed with spontaneous puppet play , Marie was slow finishing her's. 
She kept trying to make her doll exactly like the group worker's sample. 
As Maria was overly axcited,the group worker sat beside her and offered 
encouragement and assistance. Once finished, she lost interest and 
became restless, jumping up and down. The group worker suggested out-
.door .:· activities to help Marie release some of her aggression. 
Although all went well initially, suddenly Marie hit Berta 
and bit ~furtha 's arm. The group worker took Marie firmly by the 
hand and explained that even though tag games were exciting, hard 
hitting and biting would not be allowed. Marie looked away and said 
nothing. 
The group worker then brought the group together in a word 
guessing game. The youngsters responded, and the atmosphere was 
relaxed and gay. ·"hen her turn came, Marie chose Jane as her partner. 
Group interest was maintained throughout the game. 
The group worker then instituted a familiar alphabet game. 
Immediately Marie withdrew and lay in a ball like position on a pile of 
coats. At first the children encouraged her to come and play,but when 
she continually refused,they b~came angry and ignored her. In the 
meantime they continued on with their game. Although the group worker 
went over to Marie, she looked away and refused to talk. 
In order to get Marie to stand up, the group worker had to tag 
her. In the car Marie continued to provoke the youngsters by jumping 
up and down, by shifting her position and by turning away and looking out 
the window. 
The Twentieth Club M~ting 
Today's activity included craft designing with special crepe paper. 
As we walked along , Marie pulled up her skirt to show the group worker 
her bandaged braced knee saying, "Aty knee really hurts today. I should 
have gone to the doctor but I guess I can go tomorrow. You know I have to 
have an operation in June." When the group worker questioned Marie about 
having discomfort, Marie denied it although she was limping more than usual. 
During refreshments the group worker showed ~he youngsters the group 
snap shots . Marie pointed to one picture in which everyone was holding 
her skirt above her knee and said, "Oh, you can see my slip. Doesn't my 
slip look awful." 
When discussing the camp pictures, Marie again said, "Since I went 
to camp I am the second leader of this and the group worker is the first 
leader." The youngsters didn't agree and turned to the group worker to 
see if this was right . The group worker took this opportunity to point 
out to Marie that, ffin our club we try and share , and in sharing everyone 
has a twin in being a leader . " Marie smiled and said , "Yea, I guess 
that's right . " 
While walking, ~~rie became excited. She shouted to passersby and 
jumped in a circle. Martha and Jane became upset with Marie and turned 
their backs to her. ~~rie , noticing their action said, "I'm not doing 
this because I'm a~gry at you, but because my leg hurts so much. 11 
Throughout the remaining part of the walk, Marie continued to be 
active . She darted into a grocery store and bank saying hello to people 
she did not know. The group worker was able to exert some measure of 
control by holding her hand. I 
II As the children neared the club, Marie again said how much her leg I 
really hurt her. She talked a great deal about wearing her brace and put I 
emp)asis on the time she walked without it. She expressed concern about 
her visit to the doctor the following day, as well as her fear about 
pending June surgery. At this point she seemed tired from the walk and 
was relieved to arrive at the club. 
During the craft designing activity with crepe paper, Marie at first 
was particularly interested in producing a design similar to the group 
worker's sample . Then she busily set about copying a design which Jane 
had used . This was the first craft activity in which Marie was relaxed 
and able to produce a finished product . 
While the children discussed having a new classroom teacher next year, 
Berta said, twYes, like we will be getting to know a new club leader. It 
helps us to get to know new people . " 
When it was time to go home , the group worker gave the children extra 
crepe paper, pie plates and napkins. They shared the material equally. 
During the latter ten minutes, the group worker suggested that a 
picnic and visit to the zoo could be arranged for the last club meeting . 
The children seemed delighted and were particularly pleased about the 
picnic . 
On the way home, they carried on a relaxed conversation among 
themselves. 
The Twenty First Club Meetigg 
As was planned, today's activity included a visit to the zoo, followed 
by an outdoor picnic. 
The children rushed up to the group worker with smiling faces and 
high spirits. They couldn't wait to tell the group worker that Marie 
hadn't been in school and would not be able to go to the zoo. 
As the children came out of the school building, Marie approached the 
group. The children were stunned. They greated her coaly with auch 
expressions as, "I thought you were supposed to be sick," or, 11Sister 
Elizabeth would be mad at you if she knew you came to the club after 
s&aying out of school." Quietly under her breath someone said, "Why did 
she have to come. Now she'll spoil all our fun." 
Marie, hearing some of these remarks, tried to defend herself, but 
they continued to criticize her throughout the greater part of today 1s 
activities with Jane and Berta as the leaders. 
At the zoo all scattered almost immediately. Jane, Anne, Peggy, and 
Berta ran quickly through the animal exhibits and then spent their time 
sliding. 
Martha went around to each exhibit alone, apparently enjoying herself , 
The group worker joined Martha as often as possible. 
Marie also wandered off alone as though she wanted to be alone with 
the animals and the group worker did not interfere. After pounding on 
the rails and making animal calls, she quieted down and spent some time 
sitting beside a small deer. She took great pride in feeding him with 
one hand. 
Later she went on the slide, but after five trips down with little 
recognition from the other children, she joined Martha and the group worker 
in a game of toss and catch. This helped to ward off undue antagomism 
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which the children were already exhibiting. 
On our way up a hill to the picnic area, Jane started to sing, "Oh 
you can't get to heaven in Marie's car because the gosh darn thing won't 
go that far. 11 The other children joined in on the chorus. The following 
conversation took place: 
Marie: 11W"ill you stop insulting me' Jane? 11 
Jane: "I'm not insulting you." 
Marie: "Oh yes you are. You might as well be calling me a nigger." 
Anne: "There are other people named Marie.'" 
Q!Quu jok~ - Marie laughed and repeated the joke. The 
children snickered among themselves and Berta pointed her 
finger at Marie in a mimicking manner. 
Group worker: "Marie, I think everyone is fri_sky today. I realize 
you think the song was meant for you, but somehow I think 
everyone knows the club is meeting for the last time today. 
Don't you think this may be some of the cause?" 
Marie: "Yea, I guess you could be right." She joined Martha and 
together they walked up to the picnic area. 
Group worker to Jane: "Something seems to be bothering you, Jane." 
Jane: "Yes it is. All day long we thought we'd have so much fun 
at the picnic because Marie was home sick. She spoiled 
everything when she whowed up.tt 
Group l'forker: 11I realize you were disappointed. • • You thought 
you could have special fun with just the five of you. That was 
kind of natural for you to think. It's always nice to have 
individual attention." 
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Jane: nBut Marie is so noisy and just everything ••• she spoils. 
Group worker: "Jane, today is our last club meeting ••• Picnic 
time is a time for fun." 
While eating the pichic lunch, the group worker brought the children 
u 
together for the first time that afternoon by suggesting that everyone 
could sit "picnic style" on a blanket. During dessert the group worker 
started singing. The youngsters joined in spontaneously after which they 
sang three more songs. When the singing stopped, the group worker started 
conversation concerning camp and next year's club. When the children 
talked about a new club leader and compared it to getting used to a new 
teacher in school, Marie said, "I'm not going to get used to a new 
teacher. I like Sister Elizabeth ••• Next year I want to stay back." 
Although the children talked a little more about possible club members , 
they didn't want to discuss anything further concerning the club, camp or 
next year's plans. For some time no one talked. 
~ne group worker passed out baloons. Once the baloons were blown and 
tied, the youngsters scrambled about letting the baloons flow in the wind. 
The baloons helped to stimulate activity and once again the children 
became engrossed in their enjoyment. 
On our return to the car, Jane again started poking fun at Marie to 
such a point that w~rie became angry and hit Jane. The group worker went 
over to Marie saying, 11 I know it hasn't been an easy day, Marie. Let's 
just take our time returning to the car. Here, take my hand. We can give 
each other assistance going down the hill." During this time, Marie 
expressed feelings about how scared she was, thinking about returning to 
the hospital for orthopedic surgery saying to the group worker, "You're a 
II 
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nurse. Will you be my nurse? I don ' t want you if you are going to give 
me a needle." 
Group worker: "I will come to the hospital to see you, Marie . I 
will be dressed in street clothes as I am now. I won't have on 
a white uniform, nor will I be giving you needles. I will come 
to visit you about four days after surgery." 
Marie: "Hey kids, Miss McS . is going to visit me when I go to the 
II 
. . . 
Group worker: 11When you go to the hospital to have your knee 
.smerated on. Is that what you wanted to say, Marie?" 
Marie : 11Yes. 11 
During the car ride home, Marie sat beside the group worker . At 
first she held the group worker 's hand, and then she curled her head and 
shoulders in the group worker's lap. Shortly she was able to straigh~ 
herself upright saying, 110h, this was the best club meeting we've ever 
had. 11 After this, Marie was looking out the window. She seemed 
complacent. 
The group worker then gave the children directions for flying kites 
which they couldn't fly today becamse of the wooded picnic area. The 
children's spirits again lifted. From here on the conversation concerned 
itself with the mechanics of kite flying. 
When the group worker got out of the car, the youngsters in the back 
seat gave a happy, loud "goodbye" and Marie reached toward the group 
worker and kissed her twice on the cheek saying, ~I'll be seeing you at 
the hospital and at camp." 
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b. Evaluation of the Third Group of Club Meetings 
Marie's Response to the Group Worker: 
Maria's mixed feelings about her own mother and foster mother can be 
seen clearly in the manner in which she related to the group worker during 
the latter part of the year. As the relationship became more intense, the 
worker became more of a mother figure to Marie. At times she assigned to 
her the role of the "good mother" and at times, that of the "bad mother" . 
Her acting out against the worker indicates the depth of her hostility 
toward her own mother. In order to satisfy her guilt feelings around her 
hostility, she attempted to provoke the worker into punishing her. The 
fact that the worker did not respond with counter-hostility was confusing 
to Marie and caused her to test out even further . Maria's regression as 
termination approached was anticipated. Once again she was about to be 
deserted by a parent figure. Thus she was able to find some justification 
for her hostile feelings . The fact that she had been deserted so often, 
makes her fearful of forming close dependent relationships and thus she 
attempts to destroy all relationships . 
However, she made gains in that she allowed herself to become more 
dependent on the worker during this period. She had less need to veil 
her feelings from the worker and she was able to let the worker give her 
emotional support as wall as tangible assistance. A beginning ability to 
identify with the worker was seen in her willingness to wear the feminine 
head band which the worker gave her, her growing interest in making 
herself more attractive, and her childlike attempts to imitate the worker. 
One of the areas of difficulty for Marie as the relationship became 
more intense was in shari ng the worker with the other members. By 
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playing the role of the good mother , who was able to give affection to all 
in the group, the worker attempted to help Marie work through some of her 
problems of sibling rivalry. 
Marie developed some insight through the relationship. She was able 
to face the possible consequence of her aggressive behavior and made some 
attempts to curb her impulse for the sake of approval . 
Marie's Response to the Children: 
Although Marie made some pains in conforming to the standards of her 
peers , her relationships with them are still strained. She conforms more 
for the sake of adult approval rather than for peer acceptance. She tested 
t he members~ feelings toward her by revealing the facts about her family 
which she had hidden. As in her relationships with adults she anticipated 
rejection by the group and her need to provoke hostility from them 
persisted. However , her struggle to handle her aggressive impulses could 
be seen in her frequent periods of withdrawal . On several occasions she 
turned her aggression inward, as though afraid of the possible retaliation 
by members if she gave vent to her feeling . She has continued to identify 
with the aggressor , Jane , and has seemed to derive some masochistic 
satisfaction from the relationship . 
She has made significant progress in ability to relate to the other 
members , particularly with Martha and Peggy. Her relationship with Peggy 
here carried over into the neighborhood situation. It is significant 
that she was able to accept help from Berta at one meeting, an indication 
of beginning ability to allow herself to become somewhat dependent on her 
peers. She related least with Anne. 
Her inability to function as part of the group at the last session 
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seems to stem from her anxiety about her pending operation as well as her 
feelings about termination . 
Marie ' s Response to the Progra~: 
During this period craft activities were the main form of programming 
during indoor meetings . This activity was selected because it required 
little skill and concentration, thus allowing for free interaction. 
During four of the five craft sessions, Marie was incapable of 
carrying the project to completion. She seemed to be using so much energy 
to control her aggression that she was unable to release her creative 
abilities . Except when extremely upset , she had less need to destroy what 
she had made and she derived pleasure in taking her craft articles home . 
During trips and in new situations where the limits were less defined, 
her own weak controls would usually break down and it was necessary for 
the group worker to set definite limits . 
Her primitive level of development can be seen in her response to 
animals . The fact that she can mother the animals and the fact that 
they place no demands on her would seem to be significant . 
The Children ' s Response to the Group Worker: 
On the whole the children were less dependent on the group worker. 
This was noted particularly in craft acti vity and in indoor play. They 
were able to indicate simple activities without relying solely on the 
group worker . Their response was affected by Marie's presence or absence. 
Their disruptive behavior during the stenciling sess ion seemed to be 
due to their resentment toward the group worker's having been away. Their 
regression at the last session appeared to be an expression of their 
feelings about termination. 
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The Children's Response to Marie: 
The other members became less upset by Marie's aggressive behavior 
during this period. They seemed less fearful of Marie's position in the 
club and were somewhat more accepting of Marie as a peer. The discussion 
in Marie's presence about the teacher's explanation of the purpose of the 
club, helped to alleviate the anxieties of all the members. 
Their acceptance of Marie's provacative behavior on several occasions 
indicates that they were able to identify with the group worker in their 
attitude toward Marie. 
They made progress in their ability to solve conflicts and on 
occasion they were able to discuss group problems in an orderly fashion. 
Although the group worker attempted to indicate that this was 
everyone's club, there was some evidence that they felt that Marie was 
the preferred member. Their feelings were supDorted by the teacher's 
attitude. They repressed much of their real feeling toward Marie, not 
only out of fear of the group worker's disapproval but of the teacher 1 s 
as well. The fact that they were put on their honor gave a monolistic 
motive to their joining the group and may have increased their sense of 
guilt about their negative feelings toward Marie. It is interesting that 
it was not until the last session when they were safe, that they freely 
expressed their hostility. 
Although the others did not fully accept Marie, they were helped to 
understand more about her physical and emotional handicaps. As they 
developed understanding, they were less threatened by her and therefore 
better prepared to tolerate her provacativeness. 
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IQe Children's Besponse to the Program: 
Craft activities on a simple level were satisfying to the individual 
members and constructive to group development. The relaxed atmosphere 
during informal crafts was conducive to group interaction. On the other 
hand more structured, advanced crafts such as stenciling increased 
tensions. Crafts provided the group worker with an opportunity to give 
to the children and thus give tangible evidence of her interest in all of 
them. The group worker also used crafts as a means of developing a 
cooperative, sharing atmosphere . 
Refreshments were a vital part of the program. This was another 
expression of the group worker's positive feelings for the group. It also 
provided an opportunity for decision making as the members made the 
purchases. The refreshment period was usually a relaxed time when the 
members interacted closely. 
Outdoor games satisfied all the members' needs for outlets, as well 
as Marie's special needs. Through the use of games the group worker was 
able to help the group accept some limits. 
Response to trips was always positive. The outing satisfied desire 
for adventure. Trips although difficult, gave the members an opportunity 
to test out in a larger situation what they had learned in an isolated 
experience. 
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CHAPTER V 
SUMMARY, CONCLUSIONS AND RECOJivfMENDATIONS 
This study of the possible contribution of therapeutic group work 
to the social adjustment of an orthopedically and emotionally handicapped 
child was carried on under the auspices of the Boston Children's Service 
Association, Department of Neighborhood Clubs. 
Marie was referred by the Casework Department of the Boston Children's 
Service Association to the Department of Neighborhood Clubs. In October, 
1956, ?~rie was accepted by the Department of Neighborhood Clubs for 
therapeutic group work service. 
At the time of referral Marie had been in foster home placement for 
six years. She had suffered considerable emotional and physical trauma. 
She had been rejected by her own mother and had confused feelings about 
her physical handicap ascribed to a polio attack in 1949. Her lower right 
leg was atrophied. Because of her need to control, to be the center of 
attraction, and to behave in an aggressive provacative manner, Marie 
either destroyed or disrupted normal peer relationships both in her 
neighborhood and at school. Thus the therapeutic group work service of 
the Department of Neighborhood Clubs provided ~arie with a protected group 
environment whereby she could benefit from peer relationships and thus be 
helped to control such behavior through a sustained group association. 
Besides Marie, the club was composed of five normal non-referred 
children selected from Marie's classroom in a parochial school. Because 
of existing tensions within the foster home, the club met once a week in a 
club room at a local F.rotestant church. 
A. The Summary will be presented as follows : 
1. Summary of the twenty-one club meetings 
a . The First Group of Club Meetings (1- 7) 
b. The Second Group of Club Meetings (8-15) 
c . The Third Group of Club Meetings (16-21) 
2. The implications of a long term field placement in a group 
work agency to the professional growth of the nurse 
A. Summary 
1. Summary of the Twenty-one Club Meetings 
a . The First Group of Club ~~etings (1-7) 
During this period Marie was on 11 her best behavior." Marie's 
identification with the group aggressor , Jane, and her need to control 
the children's play activities was noted. She continually sought the 
attention of the group worker . During this period, there was evidence of 
her ambivalent feelings toward her peers . She tended to vascilate between 
over affectionate responses and hostile behavior . Her desire to be 
accepted was noted in her sporatic attempts to conform. 
Marie was able to control her behavior in individualized craft 
activities . However , she showed lack of inner controls in free activities 
such as costume play and finger painting and became hyperactive and 
aggressive . Marie's self destruction tendency was manifested in her 
sustained destruction of whatever she made . 
Because the children too were on their best behavior , they were at 
least superficially tolerant of Marie. In any group there is always a 
period of adjustment during which the members test the group worker in a 
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variety of ways. They are unsure of what to expect of the experience and 
more important they are unsure of what is expected of them. As was noted 
in the early stages of this group, the members were afraid to express II 
their resentment of the referred child. Such an expression, they feared, 
would bring disapproval from the group worker. 
The use of controls was essential in the early stages for a number of 
reasons. It was known to the group worker that Marie had tended to destroy 
her earlier interpersonal relationships. Unlimited freedom would have 
overwhelmed the group and perhaps brought about another devastating 
failure for nfurie. Also most of the members were accustomed to following 
a rigid set of controls botp at school and at home. Thus the group 
worker's role in the initial stage of group development was an active one. 
Controls during this period developed primarily out of program and 
structure. 
b. The Second Group of Club Meetings (8-15) 
During this period Marie's ambivalence toward adults was clearly 
indicated. She was able to reach out positively to the group worker, and 
to accept the group worker's positive affectional responses. She showed 
some confidence and trust in the group worker when she expressed her 
resentment toward her family and her foster mother. The negative feeling 
can be seen in her attempts to control the group worker and in occasional 
attempts to force the group worker to punish her. She evidenced a good 
deal of anxiety about losing the group worker, as she had lost her own 
mother and several case workers from the agency. 
As her relationship with the group worker developed, Marie found it 
increasingly difficult to share the worker with the other members. 
---=--
Throughout this period Marie reacted to the other members as siblings 
and used the worker as a mother figure . She responded to group pressure 
primarily to gain the group worker's approval . 
Although Marie began to carry on short conversations with the other 
children she related best to Jane . She directed not only her positive 
feelings but her hostility toward Jane , just as she did toward the group 
worker . It was interesting to note that Marie exhibited open hostility 
t oward Martha , the most vulnerable member . As Jane represents an older 
sibling, so Martha seemed to represent a younger one . 
Marie ' s need to control the other members still persisted. This need 
seemed to be greatest when she was in a new or exacting group situation. 
The loud, boisterous attempts to control interpersonal situations seemed 
to be a primitive way of trying to hide the fact that she felt frightened 
and helpless . 
The fact that Marie fantasied less about her home life and her 
physical handicap was one of the most significant developments. Although 
she was defensive about her brace and her own family, she was able to talk 
realistically about herself . This suggest ed that she seemed more 
comfortable with her peers . 
During this period there was some progress in ~mrie 1 s response to the 
program. She had less need to destroy what she had created. With active 
support from the group worker, she was able to participate in group 
orientated activities, particularly dramatics. It was interesting to note 
that Varie used drama as an outlet for deep feeling. Her confusion about 
herself and her relationships with her parents can be seen in the roles 
she chose . 
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II There were several instances of regression in Marie's behavior during 
this period. Marie's visit to her own home seemed to be the cause of the 
difficulty rather than the program itself. 
One of the most effective outlets for 1~rie was through singing. 
In this activity she was able to assume a positive l eadership role and at 
the same time she was able to function effectively within the limits of the 
group . 
The members related primarily on an individual basis rather than on a 
group level. They were so concerned with gaining the group worker's 
approval that they were unable to discuss their negative feelings openly, 
although they talked more freely than they did in the first period. Part 
of their willingness to tolerate Marie seemed to be due to the fact that 
the satisfactions they received through program compensated for 
frustrations . 
During this period Marie was able to talk more freely about her 
handicap and the members were more comfortable in discussing it openly. 
They were still concerned , however, about the club's purpose and the 
reason why they were chosen. The fact that they were able to talk about 
their concerns with the group worker was a positive sign. 
II In feeling more secure with the group worker , the children were more 
capable of defending themselves against Marie's aggressive, controlling 
behavior. 
In this second period, there was a good deal of testing of the group 
worker by the members . Marie made increasing demands on her for indication 
of affection and preference. Now that she was sure of the group worker's II 
positive feelings for her, she was free to express her anxieties , sometimes 
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through verbalization,more often by acting- out. 
II Now that the other members were assured that the group worker was 
interested in them as well as ~~rie , they were more comfortable in the 
group. Although somewhat restrained, they were more relaxed and more 
spontaneous in their response to activities. They had a growing ability 
to express their negative feelings toward N~rie directly, although they 
were still somewhat inhibited in this area. 
II While the worker dealt with the members' anxieties about the purpose 
of the group indirectly during the early stages, during this period she 
attempted to handle their feelings directly. As she encouraged them to 
verbalize and to act out more freely, she attempted to help them 
understand Marie's behavior and also clarify their feelings about her. 
During this period the group worker attempted to demonstrate her 
positive feelings toward Marie through physical affection. This helped 
Marie become less tense and disruptive. While encouraging Marie to express 
herself freely through play, the group worker also began to set definite . 
limits for her. ~~rie responded to these limits and the other children 
were relieved when such limits were placed. 
c. The Third Group of Club Meetings (16-21) 
Marie's mixed feelings about her own mother and foster mother can be 
seen clearly in the manner in which she related to the group worker during 
the latter part of the year. As the relationship became more intense, 
the worker became more of a mother figure to Marie . At times she assigned 
to her the role of the "good mother", and at times that of the "bad 
mother." 
Her acting-out against the worker indicated the depth of her hostility 
106 
toward her own mother. In order to satisfy her guilt feelings around 
her hostility, she attempted to provoke the worker into punishing her. 
The fact that the worker did not respond with counter hostility was 
confusing to Marie and caused her to test out even further. 
Marie's regression, as termination approached, was anticipated. Once 
again Marie was faced with re-admittance to the hospital for surgery and 
she was about to be deserted by a parent figure. Thus she was able to 
find some justification for her hostile feelings. The fact that she had 
been deserted so often, made her fearful of forming close dependent 
relationships and she thus attempted to destroy all relationships. 
However, she made gains in that she allowed herself to become more 
dependent on the worker during this period. She had less need to veil 
her feelings from the worker, and she was able to allow the worker to give 
her emotional support as well as tangible assistance. 
One of the areas of difficulty for Marie as the relationship between 
her and the group worker became more intense was in sharing the worker 
II with other members. However, Marie developed some insight through the 
relationship. She was able to face the possible consequence of her 
aggressive behavior. She also made some attempts to curb her impulses 
for the sake of approval. 
Although r~rie made some gains in conforming to the standards of her 
peers, her relationship with them continued to be strained. She conformed 
more for the sake of adult approval rather than for peer acceptance. As 
in her relationships with adults, she anticipated rejection by the group; 
and her need to provoke hostility from them persisted. However, her 
struggle to handle her aggressive impulses could be seen in her frequent 
I 
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periods of withdrawal . She continued to identify with the aggressor, 
Jane, and seemed to derive some masochistic satisfaction from the 
relationship. 
She made significant progress in her ability to relate to other 
members particularly with Martha and Peggy. Her relationship with Peggy 
has carried over into the neighborhood situation. It was significant 
that she was able to accept help from Berta at one meeting, an indication 
of beginning ability to allow herself to become somewhat dependent on her 
peers. 
During four of the five craft sessions Marie was incapable of 
carrying the project to completion. She seemed to be using so much energy 
to control her aggressive behavior that she was uhable to release her 
creative abilities. Except when extremely upset, she had less need to 
destroy what she had made and derived pleasure in taking her craft 
articles home. 
During the trips and in new situations where the limits were less 
defined, her own weak measures of control would usually break down, and 
it was necessary for the group ~orker to set definite limits. 
Her primitive level of development was seen in her response to 
animals. The fact that she could mother the animals and the fact that 
they placed demands on her would seem to be significant. 
On the whole , the children were less dependent on the group worker. 
This was noted particularly in craft activity as in outdoor play. 
The other members became less upset by Marie's aggressive behavior 
during this oeriod. They seemed less fearful of Marie's position in the 
club and were somewhat more accepting of Marie as a peer. As was noted, 
I 
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the ambiguity of t he club ' s purpose created anxiety among all the members 
during the early stages of the group's development . However, during the 
latter period the members were able to openly discuss their feelings 
about the group and thus tensi ons were relieved. 
Although the members did not fully accept Marie, they were helped 
to understand more about her physical and emotional handicaps . As they 
developed understanding, they were less threatened by her and therefore 
better prepared to tolerate her provocativeness . 
2. The Implic~tions of a Long Term Field Placement in a Group Work 
Agency to the Professional Growth of the Nurse 
The implications of a long term field placement in a group work 
agency offers many opportunities for the professional growth of a nurse . 
An opportunity to work closely with members of another profession 
is a challenge for the graduate nurse . She gains deeper appreciation of 
the social group work approach to the individual and i s able to develop 
skill and confidence in interpreting her own profession. As the nurse 
becomes acquainted with social work principles and makes use of 
therapeutic group work methods , she is also in an uni que position to 
share her professional knowledge . The bond of unity between the nursing 
and group work profession is the well being of the child stricken with a 
physical and emotional handicap. 
Often the nurse's experience has been limited to the physical and 
emotional care of the handicapped chi ld . Rarely is she able to meet the 
social needs of the child once he is no longer acutely ill . Yet, it is 
presently recognized that rehabilitation is not complete until the 
social, as well as the physical and emotional needs of the handicapped 
I 
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child are met. 
j1 Thus a long term field placement in a group work agency such as the 
Department of Neighborhood Clubs helps to acquaint the nurse primarily 
with the tools and techniques of helping the handicapped child adjust 
socially in a protected group environment. In this study, the phrase 
11 long termn signifies a field placement which extends over a two semester 
period and includes at least two hundred and forty hours of field practice. 
In the rold of the group worker, the nurse becomes adept in the 
therapeutic use of program acti~ities. This can cause an inexperienced 
group worker considerable anxiety. Becoming comfortable with such 
activities was of primary importance; however this was closely related to 
becoming comfortable with individuals within the group. A willingness to 
learn new activities and to exert one's own creative ability was vitally 
important. 
In working with the handicapped child it was important for the 
nurse to have insight into her own feelings regarding the child's physical 
condition and emotional problems. MUch clarification was brought about 
by the conferences held between the supervisor and the nurse-group worker. 
Thus the nurse was more adequately prepared to meet the specifid needs 
of the handicapped child through the media of the protected group 
environment. Once the relationship between the group worker and the 
handicapped child was well grounded, controls and direction began to flow 
out of that relationship rather than out of authority. Program and 
structure were used as supolementary means of control. 
Through practical experience with children in the latency period, 
the nurse becomes increasingly aware of the normal meeds of children as 
II 
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they express them in a group situation. Through observing them in 
program activities, the nurse learns that games, crafts, and simple 
drama are not simply diversional passtimes , but they can be used to 
help children to test reality, gain mastery and control, express feelings, 
and develop skill in building social relationships. In this situation, 
the nurse learns the value of the use of program activities9 Moreover, 
she realizes her own role as a therapeutic device. By becoming a model 
for identification, she can help children develop new attitudes toward 
adults, toward each other and toward themselves . By working with the 
children in an intensive situation she learns to accept their 
dependency needs and to gradually move them toward an independent level. 
Because most of the Department of Neighborhood Clubs are located 
in the neighborhood of the referred child, the nurse learns to use 
community resources. This involves interpretation of the Department's 
specialized services to the teacher, to parents and other community 
members. Again, the nurse has an opportunity to be exposed to the public~s 
fear and prejudices of handicapping conditions and she develops skill in 
handling such fears and prejudices . 
A long term field placement in a social agency enables the graduate 
nurse opportunities to test out in a practical way the concepts developed 
in Child Psychiatry and Maternal and Child Health Seminars. The practical 
experience becomes more meaningful as the nurse becomes better grounded 
in theory. 
B. Conclusions: It is difficult to draw neat and well defined 
conclusions from a study such as this. The limitations of this study 
have been pointed out in Chapter I. Therefore, the conclusions are 
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. general. However, the writer hopes they may serve as a guide post for 
further studies of this kind. 
l. On the basis of extensive work with a handicapped child in her 
neighborhood setting, the writer feels that therapeutic group work 
has potential rehabilitative values for the individual with physical 
and emotional handicaps. Although the group is not the only means 
of working through the referred child's problem, it has seemed to 
have beneficial effects for the child in this study. It can be 
noted that the group experience helped her to gain a degree of 
confidence in her peers as well as in adults. The group experience 
seemed to provide the referred child with constructive outlets for 
her aggression and to help her develop a more reasonable set of 
controls. The activities in which she engaged and the relationships 
which are developed provided her with a measure of satisfaction which 
she had not experienced before. The program also allowed her to 
express both her positive and negative feelings in an acceptable way. 
2. By observing the interaction between a handicapped child and her 
normal neighborhood peers, the writer feels that there is value in 
attempting to integrate the handicapped child with normal non-
handicapped children. While in some instances it is feasible to 
place the handicapped child in groups with those who are similarly 
handicapped, there seems to be a unique value in the approach of the 
Department of Neighborhood Clubs. On the basis of this study, the 
writer feels that the presence of normal children in this group had 
a salutary effect on the behavior of the referred child. There is 
also indication that the group experience helped the members to 
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develop an understanding and appreciation of the impact of a 
crippling illness. 
3. The writer feels that a therapeutic group experience can be 
effective in supplementary psychiatric and casework services. The 
group can provide the handicapped child with an opportunity to 
test out gains she had made in individual treatment. The group can 
be a means of diluting an intensive one to one relationship. As 
was noted in this study, therapeutic group work can also be a bridge 
between the school, the home and the community. With the support of 
other group members, the child can be helped to carry the gains made 
in the small protected group into the classroom and playground. 
4. The writer as a nurse feels that a long term field placement in 
a group work agency has been beneficial to her professional growth. 
She has gained deeper insight into the problems of the handicapped 
child and has developed new skills in recognizing and handling such 
problems. 
C. Recommendations 
1. The writer feels that therapeutic group work for the referred 
child should be continued for at least another year and that 
intensive study of her interaction with a larger group be carried on 
at the agency camp in the summer of 1957. Such a study would 
enable the Department Staff to measure the effectiveness of the 
child's group experience and to determine whether the gains in a 
small protected group can be carried into a large diffuse situation. 
2. The writer recommends that the relationship between the group 
worker and the home and the school be continued and that the 
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relationship between the group work agency and the social service 
such as the placement agency and hospital be strengthened. 
3. The writer recommends that a long term field placement in an 
agency providing therapeutic group work services for handicapped 
children, be continued for the graduate nurse. 
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